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1. Introduction

Are you a teacher? Do you like sport? Do you want to know more about ethics in sport?
Would you like to work with your students on issues such as Racism in Sport, Gender Equality in
Sports, Virtues and Flaws in Sport, Intentional Rule-Breaking and Fair-Play in Sports? If so, then these
Guidelines are made for you.
Sport is a widespread and popular
social phenomenon, an integral part of
culture and society. The oldest sport
monuments were found on the island of
Crete, where sport playgrounds were
discovered. These playgrounds originate
from the period of Crete (Minor) culture,
developed from approximately 2600 to 1100
BC. At that time in Crete, a sport game with
bulls was popular. Sport is very important in
the contemporary world as well. Today,
sport is not just a sport. Sport is a part of our
cultural life, sport became one of the major
businesses in the whole world. Abnormal
amounts of money are associated with
professional sports. Because of that, some of the virtues of sport are changing, and money becomes
one of the major stimulators for sport.
Our project “Integrating Ethics of Sport in Secondary School Curriculum” (Erasmus+ KA2
Project 2017-1-HR01-KA201-035428) aims mainly to help you, teachers in Secondary school, to
gather knowledge and skills for work in the field of ethics of sport.
These Guidelines are embedded with main inclinations of the ethics of sport, developed
inside of the frame of the global movement of philosophy of sport from 1972 onward. Furthermore,
Guidelines implement most successful educational teaching tools and methods developed for
general teaching, teaching ethics and critical thinking, but also new innovative ways and methods
developed during the project, and for its specific purposes.
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2. About project “Integrating Ethics of Sport in Secondary School
Curriculum”
The project was initiated and conceptually elaborated by Matija Mato Škerbić, while the

application form was prepared by Nenad Vakanjac and Matija Mato Škerbić. The basic idea of the
project is to involve topics from the ethics of sport into different humanistic teaching subjects in the
secondary school system. Furthermore, to develop methodology and teaching methods for the
implementation in the following teaching subjects: Politics (racism, tension between countries…),
Economy (money issues and market economy, exploitation of children…), Physical Education (moral
problems in particular and specific sports), Theology/Religion (conscience, values and virtues…),
Sociology (team values, gender equality, violence…), Pedagogy (teaching through sports…), Arts
(measuring beauty in aesthetic sports like figure skating, gymnastics…), Philosophy/Ethics (moral
issues like cheating, fairness…).

Project gathers five partners from four different countries: Elektrostrojarska škola Varaždin,

Varaždin, Croatia; Friedrich-Wöhler-Gymnasium, Singen, Germany; Istituto d'Istruzione Superiore
"Ancel Keys”, Castelnuovo Cilento, Italy; Udruga Mala filozofija/Association Petit Philosophy, Zadar,
Croatia; and Faculty of Theology, Institute of Philosophy and Ethics, University of Ljubljana,
Ljubljana, Slovenia.
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3. Ethics of sport - a short introduction
Ethics of sport is a sub-discipline of philosophy of sport. Philosophy of sport started in 1972
in the United States of America, at the College at Brockport at New York University. We can talk
more about the ethics of sport from the 1990s when a lot of different scholars published several
books titled ethics of/in sport. One of the most important books was Warren Fraleigh’s Right Actions
in Sport published in 1984. From that point on, many different issues of ethics of/in sport were
published around the globe, but maybe the most important ones by William J. Morgan, Mike
McNamee and Robert L. Simon.

Ethics of sport is a moral philosophy of sport that is dealing with the questions of behaviour, rules,
attitudes, customs and practices in sports. Also, important for teachers is the fact that Ethics of sport
open several questions about education – ethics – sport. Importance of connection of these three
concepts can be found in an introductory text in Peter J. Arnold’s book Sport, Ethics and Education
(1997): „The first is to argue that sport is best understood as a valued human practice which is
3

inherently concerned with the moral. The second is to argue that sport in the context of the school,
no matter what other purposes it may also serve, is or should be a form of moral education. […]
Sport is an important institutional activity which affects our social, economic and political lives, it
has increased over the past few years been brought into disrepute. Aggression, violence, cheating
and drug-taking are some of the unsavoury forms of behaviour that have afflicted its conduct. It is
desirable, therefore, that an attempt should be made to reverse this trend. Bad behaviour in sport
is occasionally explained, if not excused, by the 'mirror of life' view of the sport, which maintains
that what goes on in sport is but a reflection of what goes on in society, with the implication that
nothing much can be done about it. This, however, need not be the case. The fact is that if the sport
is to remain a worthwhile element in our lives it is necessary that it should be practiced in
accordance with its ideals and best traditions. “ (Arnold, 1997, xiv).

If we concentrate on sport education in schools and sport clubs and if we agree that sport education
is character education, then we encompass and connect these three concepts education – ethics –
sport. After that, we should try to find what true ethical values in sport are. In “Ethics in Sport Guidelines for Teachers”1, author, Bruno Avelar Rosa claims: “Institutionally, the following principles
can be identified as being the structuring values of sport:
Performance and achievement: performance should always be linked to the effort used to achieve
objectives.
Rules: performance is worthwhile if done in compliance with the rules.
Equal opportunities: without exception, everyone has access to sports, enjoying within it
the same rights and the same duties. Practice (and competition) conditions must also be the same
for different athletes and no prior benefit should be given to some over others.

1

“Ethics in Sport - Guidelines for Teachers” you can find here: http://www.pned.pt/media/31479/Ethics-in-Sport-Guidelines-forTeachers.pdf
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Respect: need to show tolerance and
acceptance to all those involved in sport and
outside it.
Health: sporting activities and behaviour
associated with these should never jeopardize the
health and well-being of athletes and their
teammates/opponents.
The joy of effort: Young people develop and
practice physical, behavioural and intellectual skills
by challenging themselves and each other in
physical activities, movement, games and sport.
Fair play: Fair play is a sports concept, but it
is applied worldwide today in many different ways.
Learning fair play behaviour in sport can lead to the
development and reinforcement of fair play
behaviour in the community and in life.
Respect for others: When young people who
live in a multicultural world learn to accept and
respect diversity and practice personal peaceful
behaviour, they promote peace and international
understanding.
The pursuit of excellence: A focus on
excellence can help young people to make positive,
healthy choices, and strive to become the best that
they can be in whatever they do.
A balance between body, will and mind:
Learning takes place in the whole body, not just in
the mind, and physical literacy and learning through
movement contribute to the development of both
moral and intellectual learning” (Avelar Rosa, 2015.)
5

In this, “Ethics in Sport - Guidelines for Teachers” author Avelar Rosa has an interesting starting
point: “Ethics as a foundation of character. Sport as a tool.” All these virtues will be included in four
modules that we have in our project2 “Ethics of Sport in Secondary School Curriculum”. About all
the mentioned above you can read in chapters below.
3.1. More serious about ethics of sport
Before we start talking about the ethics of sport, it is
important to define ethics as a philosophical
discipline. Ethics is one of the oldest philosophical
disciplines whose object is moral action. In
Aristotle's division of science (theoria, praxis, and
poesis), ethics, along with policy and economy, ranks
in the praxis and refers to the activity which is most
important in the judgment of morality. Ethics and
morality are not unambiguous terms. Ethics is a
philosophical discipline dealing with moral, what is
morally good and bad, what is right and wrong. The
moral is relevant ethical concept; a moral reflection
is an expressly practical reflection that constitutes
morality and ethical reflection of the theoretical
reflections to explain morality. Ethics in the narrow sense of just the philosophy of morality.
So, if we want to explain the sport from an ethical point of view, we need to discuss about
value aspects of sport, on important securities guidelines in the sport and what sport can achieve in
the moral sense. Due to the high prevalence of sport as a phenomenon that is deeply implemented
in today's society - in the minds of those people who are actively involved in sports and in the minds
of passive observers, viewers and fans through media exposure, coaches and teachers of physical
culture and education - philosophy, and especially its discipline ethics, has found fertile ground for
discussion
Dear teachers, in this short presentation of three perspectives in the ethics of sport we will
try to present this philosophical sub-discipline and provide you with some ideas about how to use
them in the classroom.

2

Racism in Sport
6

3.2. Aretaic ethics of sport

The word virtue in the philosophical sense is used as a translation of the Greek word ἀρετή
(arete). Roots of aretaic ethics (or virtue ethics) draw from ancient times. Plato made the first
systematic division or theory of virtue and marked some of them as cardinal virtues (wisdom,
courage, temperance and justice), while Aristotle is historically the most important source for its
division of virtue in ethical (moral) - knowledge, art, intellect, wisdom and dianoitikós (rational) courage, generosity, kindness, truthfulness.

In Greek language, "virtue" (ili

"value"?) is used also to describe some
everyday usable object, or to describe
gymnast

-

practitioner.

However,

"virtue" from the ethics point of view
(especially ethics of sport) is observed
functionally - it refers to the people's
character traits that are praiseworthy.
In contemporary ethics, the notion of
virtue is also quite actual, referring to
the character and firm disposition of will - disposition of will to act in accordance to the rule (law)
which defines good.
Aretaic ethics of sport in the Aristotelian sense reach its fullness in the amateur sport that
targets the health care and athlete's life in general. But if we consider the modern sport, while
questioning the virtues desirable for athletes - responsibility, cooperation, dedication, and team
spirit, we also must question virtues that may seem as undesirable in the context of the
contemporary sport, as they can be viewed as an obstacle on athlete’s way to results, glory or
money. These virtues, otherwise seen as desirable outside the sport context, are honesty, sincerity,
and tolerance. The reason for this different view on desirable and undesirable virtues may be
explained by the discrepancy of understanding virtues of the sport vs. virtues in everyday life.

7

And therefore, there is no better way of learning life values on the sports field and the
exercise of Aristotle's phronesis in different sports situations - individual work, exercising in a team
or experiencing such a large carousel of emotions where an athlete can stay sane and sober because
there is no imperative for victory. Then
the practical faculty of judgment, ie. with
phronesis athlete may well assess and
identify how to act for their benefit and
benefit of others, and only then we can
speak of true aretaic ethics of sport.
As an example of applying aretaic
ethics of sport in the hall or classroom,
we can give children a variety of sport
games in which they must work as a
team, help teammates, commend them
while they have fun and strengthen their
psychomotor and intellectual abilities.
The most important rules set before
some sport games must be in the spirit of
respect for the other person on the play
(sport) ground. The benefit of this
approach to the sport is to develop dianoitikós (rational) virtues to which they have direct
experience in the play (sport) ground, and later can be applied in life.

3.3. Deontological ethics of sport
As a basis for Deontological ethics is a concept of duty. This ethics is usually associated with
Immanuel Kant and his categorical imperative; in man, there are moral rules that he is not allowed
to contravene even in the case when this would have better consequences of their respect. In other
words, if the laws do not exist, the penalty for violation of the rules is conscience, which is actually
Kantian moral law in all of us.
It is clear that the deontological considerations may apply in the practice of a sport.
Deontological ethics of sport discuss relations between conscience and fair-play. Here the
philosophy of the sport connects via Socratic ethical intellectualism. Socrates believes that the man
8

who has knowledge cannot behave morally wrong, no one sins voluntarily. Socrates thinks that the
virtue must be knowledge because he claims, you can’t teach morality to man. In deontological
ethics there are attitudes to sport rules that have certain strength because when a player
understands the rules, he cannot act contrary to them because it would be irrational. Is this not
reminiscent of Socrates? On the other hand, how many cases we know that this on the sports fields
really happened?

Since deontological ethics strongly linked
morality and rationality and highlighted the
thesis that the true moral action is only that
which is done out of duty, it is worth asking how
much is present in the modern sport that often
involves strong emotions and desires shrouded
in irrationality. How then to teach children the
elements of deontological ethics? The answer to
this question lies in the fact that it is very
important from an early age to inflict clearly
defined rules of each game to child, which we
practice in the gym or classroom. Teachers need
to be prepared and be ready to solve dilemma
that can occur in sport activities, especially when
it comes to competitive activities. Today, in some sports, rules constantly change because the
majority of them can be interpreted in different ways, and that the children be discontent, confusion
and a sense of injustice. Then these feelings lead to lapse of deontological ethics and coming to the
area of consequentialist ethics.

9

3.4. Consequential ethics of sport
Unlike the previous subject of deontological ethics, for which we concluded it has a small
widespread in modern sport, the current
subject of consequential ethics of sport is
very present, especially in top professional
sport. It highlights the high number of
problems.

For

example,

so-called

"utilitarian behavior" of athletes that is
reflected when making a decision on a
number of actions to take and how to take
or not to, while considering not only good
(benefit) for a team (or yourself) but also
well (benefit) for the game (or sport) in general. There are many instances of such behaviours, for
example Diego Maradona’s "Hand of God goal" from 1986 FIFA World Cup, where he scored the
goal using his hand, or strategic rough start from Croatian player Josip Šimunić against Serbia in
2013, which earned him direct red card, but helped Croatia qualify for the World Cup in the long
run. Also, famous is the case of Thierry Henry who in 2009 also used his hand to stop the ball, and
then passed it to his teammate who scored a goal and led the French national team to the World
Cup. Henry after controversial match came out in the media with the attitude stating that despite
his “helping hand”, his team deserved to pass, and that there is no remorse on his side because he
is not the judge who missed the controversial move. This procedure and the statement of Henry has
shown disrespect to the constituent rules of football, relativized them while disregarding unwritten
rules of respect for opponents at the same time.
Such examples in the sport are plenty, but it is not rare that some athletes in training
practiced intentional rough violations or "phony" simulations (faking falls in the football penalty
area in order to force a penalty, or faking serious injury in handball to stop the counterattack
opposing team).
If we want children to learn fair-play and the basic moral values, such behaviour in the gym
or classroom should be avoided in any way. If we want to raise children who will be questioning
themselves and their behaviour in sport fields and life and if we want them to learn moral behaviour,
we need to emphasize the positive aspects of fair-play and emphasize that sporting results are not
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as important as the way to them. Because the result does not make the man, but the man attains
the result.

4.

Methodological models of ethics of sport

Teaching methods that can be used in the Ethics of sport are numerous. Authors are extracting the
ones that will be perfectly applicable for specific Ethics of sport education.

4.1. Socratic dialogue
Background:
Socratic method – “teaching by asking instead of telling”. This method of questioning is named after
the Greek philosopher Socrates (469 BC–399 BC). The Socratic method is a means of evaluating
beliefs by examining contradictions among their
implications or in other words: learning to make room in
our minds for different ideas and perspectives no matter
how much they challenge our current beliefs. The
ultimate aim of Socrates’ philosophical method is always
ethical. It should make us aware of our misconceptions,
delusions and self-deception and bring us to a better
understanding of the good and thus help us attain the goal that all human beings desire – happiness
(eudaimonia).
Socratic Dialogue Method
At the beginning of the 20th century, the German philosopher Leonard Nelson developed the
Socratic Dialogue method to philosophise dialogically in groups (Die Sokratische Methode, 1922).
The aim of a Socratic Dialogue is to achieve a genuine consensus about the answer to the general
question. The starting point of the analysis is an example from a real life.3

3

Vojko Strahovnik in: Ćurko, Bruno; Feiner, Franz; Gerjolj, Stanko; Juhant, Janez; Kreß, Kerstin; Mazzoni, Valentina; Mortari,
Luigina; Pokorny, Svenja; Schlenk, Evelyn; Strahovnik; Vojko. Ethics and Values Education - Manual for Teachers and Educators .
Ljubljana : Project: ETHIKA - Ethics and values education in schools and kindergartens, 2015. p. 24
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Relevance and relation to Ethics of sport:
Socratic dialogue4 is a very useful method for every quality discussion. Socratic dialogue is an
argumentative dialogue which encourages participants to develop deeper thoughts about the topic
of discussion. The ethical theme is perfect for Socratic dialogue. We can use all topics from ethics of
sport in Socratic dialogue: Intentional Rule-Breaking, Fair-Play, Virtues and Flaws in sport, Gender
Equality, Tolerance, Racism etc.
Demonstration of use/Example:
You need some stimulus for starting a
discussion. You can use different kinds
of materials or sources: some YouTube
video, written story, examples from
your class, famous examples from the
professional and amateur sport. For
example, you can use Brian Carrasco’s
simulation of a foul (autoagression) in
football game Chile Vs. Ecuador (https://www.youtube.com/watch?v=abguZQSA5KU).
You can show this video to your students, and start a discussion about it. You, as, facilitator of
discussion can start with a simple question: “What is wrong with Brian Carrasco’s simulation?”
Probably students will answer: “Because this is simulation and the referee didn’t notice that this is
just a simulation?” Then you can ask: “What is wrong with simulation in sport?” Then students will
have lots of different answers. Try to moderate the discussion in a very strict way. The aim of this
Dialogue is not to have a strict or definite answer, the aim is to make students think deeper about
goals of sport and how cheating destroys the beauty of sport competition. The main question that
you can use in discussions are:
-

Why simulation is wrong in sport?

-

Is simulation like this cheating?

-

What is cheating in sports?

-

Why is cheating wrong?

-

If cheating is wrong, why sportsmen or women cheat?

4

Here you can find short description how to lead Socratic Dialogue: https://www.getadministrate.com/blog/a-practical-guide-toimplementing-the-socratic-method/
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-

Is fair-play more important than winning?

-

What is the value of winning if man/woman cheats?

-

Why is winning so important?

-

Is there a difference in cheating in professional and amateur sports? If is, what are the
differences?

4.2. In-class debate
Background
We would like to remind that the primary objective
of school is to educate young people, „to a mental
attitude that overcomes any unilateral vision of
problems and approaches the intuition of common
values, even in cultural and religious differences".
The coexistence and integration between peoples
and cultures based on the recognition of human
rights and on the rights of all to life and development
are new fields of research and study, but also new values, which school must propose with more
convinced commitment to consolidate the bases of an effective integration, which enhances the
dignity and richness of each culture.

Firstly, for this type of education data and concepts must be used, but then also impulses,
feelings, reasoning, communicative processes, values and institutions: everything that can develop
motivation capable of keeping alive the hope of giving substance to the expectations and choices of
young people.
Without forgetting that the path to true solidarity is long and tortuous, the school is making it aware
that the game is played precisely in the ability to include and not to exclude, to think in terms of
universality and reciprocity and not of particularity and superiority, to integrate and accept the
challenge of integration between ethnic groups, peoples and cultures, without claims of exclusivity,
independence, absolute security. To be able to tackle the problem of racism and anti-Semitism, it is
not enough to replace one author with another, or one argument with another of the so-called
13

"Human Sciences", but rather to take a long-term educational, cultural and methodological
perspective. that allows to rethink, beyond stereotypes, the great problems and the great authors,
of us as of other traditions, often little or badly used, or considered only in a notional manner or
according to partial points of view. To achieve this important educational growth goal, many schools
have discovered the communicative effectiveness of languages and expressive forms less usual to
the scholastic tradition, from theatre to cinema, from newspapers to posters, from singing to dance.
And many of these forms need a long-term commitment, aimed at producing in children skills that
cannot be substituted by other educational agencies, with attention to the immediate and to the
daily, to the different and to the controversial, without letting oneself be captured neither by the
claustral conception of knowledge, nor from an uncritical dependence on the news.
To achieve this goal, individual and collegial programming becomes an indispensable tool, in which
the highest expression of the teacher's and school's autonomy is realized, provided of course that it
is proposed as the assumption of specific commitments, arising from a precise interpretation of the
dictates and addresses of legal systems and programmes, in relation to pupils, to their human, social
and environmental reality, to their level of development and knowledge, but also and, above all, to
the stimuli that, today, to a massive extent, reach them from the outside world.
For this goal to be achieved, it is therefore necessary that school, first of all, be fully aware
of it and that the entire teaching body feels - as a civil and professional duty – ‘obligation to pursue,
via the primary purposes of overall training and of individual teachings, both the conquest, by each
student, of the knowledge and skills necessary to evaluate situations critically and objectively and
to act responsibly within them, but also the acquisition of values of respect, tolerance, responsibility
and solidarity.

Relevance and relation to ethics of sport
Based on what has been said previously, as a school and as the purpose of the ERASMUS
PLUS training course, the school must prioritize as the purpose of teaching:
-

the reduction of prejudices and stereotypes;

-

The development of a more aware and, therefore, more available youth identity for
comparison and coexistence with ‘the other‘;
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and, for this purpose, to develop a course of studies that will allow students to acquire knowledge
and skills that are important for objective historical knowledge that is not misleading, thus
combining, in a meaningful way, educational objectives and cognitive and methodological
objectives.

In fact, it is possible to think of multiple approaches to the problem that lead to the achievement of
different disciplinary objectives and full cooperation in
moving towards desired goals, through coordinated
action both by the school as a whole (PTOF) and by
each single class council which, with coordinated and
repeated interventions, can reaffirm the importance of
a positive solution to the problems connected with the
multicultural nature of our society.

The course will be structured in MODULES, because the formalization of the contents can facilitate
the control of the learning process and therefore the possibility to better orient it towards the
achievement of the objectives and the expected aims, and this will be useful only if it is not
experienced as an increase of work but as a tool that allows the teacher to express, and therefore
to clarify to himself, the course he has already planned, to help keep the stages of the project under
control and to socialize them clearly with the students and colleagues.

Each module will therefore contain, even if only at an indicative level, some fundamental
elements: 1. THE STIMULUS, or a strategy to induce the student to be interested in the problem,
so that it does not seem forced from above, but urges him, starting from his own experience and
knowledge, to reflect on the subject and to stimulate interest.
2.

THE MODULE OBJECTIVES, or the transformations, in terms of knowledge and skills, that are

expected from the realization of the entire course. They will be expressed beginning with the
acquisitions that are anticipated for the students (and not from the procedures implemented by the
teacher) and will have to describe observable behaviors (manifested knowledge, acquired skills) that
allow to ascertain the degree of cognitive transformation that has been achieved.
15

3.

DIVISION IN PHASES (DIDACTIC UNITS OF LEARNING) OF WORK, in order to keep the

teaching/learning process under control via the segmentation of the contents and objectives in
portions that go from simple to complex and conclude with tests on the achievement of the partial
objectives clarified.
4.

A realistic indication of the MODULE TIMES AND ITS VARIOUS PHASES that acts as a

constraint, albeit not a rigid one, to prevent any expansion of the time from altering the overall
balance of the programming.
5.

A GENERAL INDICATION OF THE TYPE OF TESTS, through which it is possible to verify and

measure the achievement of the set objectives.

The teaching methodology will be predominantly practical because learning will
undoubtedly be facilitated by the possibility for the student to be an active part of the process of
acquiring knowledge and skills. The teacher will therefore become more of a facilitator of personal
research and introspective self-analysis than as a dispenser of notions. Starting from the input
obtained, above all, through participation in the Erasmus plus, which has also intersected, with
inclusive interventions, already underway in our School, aimed at welcoming and integrating, the
interventions will be implemented in a perspective transversal in the fields of curricular teaching,
class management, organization of school time and space, relations between teachers, pupils and
families to give adequate answers to the different needs of each one.

The general objective or purpose will revolve around the concepts of "RACSIM", "PREJUDICE",
"DISCRIMINATION" AND "DIFFERENCE", as how they manifest themselves in the contemporary
reality of our societies and in the everyday life experienced by the students, all for the creation of a
permanent European space, in order to support political reforms at national level and the
modernization of education and training systems.
THEREFORE, THE SPECIFIC DIDACTIC-EDUCATIONAL ARE:
•

To improve the level of key skills.

•

To promote the creation of a permanent European space in order to support political
reforms at national level and the modernization of education and training systems.
16

•

To maximize learning potential, encouraging self-reflection and critical thinking on how to
use these skills, to track their career path, offering tools that students themselves can
customize and use for self-promotion.

•

To develop awareness of the diversity of the opportunites on the job market and of
local/national/international employment, equipping students with research skills and job
search methods.

•

To develop innovative tools to support continuous development in highly transferable skills
for the learners, increasing their motivation, encouraging collaboration and sharing of
experiences, promotion of creativity and peer assessment.

•

To stimulate interest, involvement and direct, active and conscious participation in the topics
dealt with.

•

To create opportunities for meeting and dialogue between students and immigrants or those
of foreign origin or belonging to a minority, their peers or more adults, to allow the
comparison between experiences, paths and life projects.

•

To support teachers to put into practice the ability to work in interdisciplinary and multinational teams, with a direct impact on the quality of teaching through the sharing of
methods, strategies, ideas and materials.

Demonstration of use/example
Students will be involved in individual and group activities, which will have a playful-didactic
and artistic-expressive character, to be held in the classroom, in the gym or in other spaces made
available by the school. These activities will include the production of written papers, drawings, and
sports-related performances, for a subjective and free re-elaboration of the topics addressed. The
lessons will follow a sequence aimed at favoring a gradual deepening and an ever greater
understanding of the topics dealt with through the direct involvement of the class group.
Bearing in mind that the students themselves must be the main protagonists of their knowledge,
activities must include:
BRIEF INTRODUCTORY ACTIVITY (BRAINSTORMING); teacher-centered approach on the concepts of
‘prejudice’ and ‘discrimination’ supported by different individual and group re-elaboration and in-
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depth activities, proposal of an activity to be carried out in their free time to rethink the themes
covered during the lesson;
DIALOGUE LESSON, COOPERATIVE LEARNING,
peer education on topics on the courses chosen
(historical courses, courses on the mass media,
courses on the socio-cultural aspects of migration
and on immigration legislation); individual and group
activities for in-depth study and personal reelaboration; analysis of the materials presented,
moments of discussion and debate;
MOTOR ACTIVITY – SPORTS LESSONS, "for individual and collective wellbeing and to know
how to exercise it effectively", freed from an exasperated competitiveness, to rediscover the value
and meaning of being together and solidarity, to know one's own limits, to build a sense of belonging
and share and to exchange new experiences, to increase the sense of civic duty, to improve
aggregation, integration and socialization and, last but not least, to reduce the distances that still
exist between men and women's sport.
The tools and materials that will be used during the meetings will be the following:
•

local and national newspapers (analysis of headlines and articles concerning issues related
to migration and discrimination);

•

texts by authors who deal with the issues of migration, racism and discrimination;

•

songs, poems, stories and life stories;

•

advertising images, posters, photographs and cartoons;

•

drawings, posters, photographs;

•

films, documentaries and short videos related to the topics covered;

•

illustrative power-points and other material taken from websites.

Fundamental to achieving the objectives of the Project will be the acquisition of a correct
sporting ethic, which, inserted in the school curriculum, will have to transmit to the students
NOTIONS, not only from the sporting point of view, but to improve physical fitness and health, but,
above all, BEHAVIOUR to help them grow and to understand the importance and positive life-long
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repercussions, of ETERNAL VALUES such as loyalty, respect for oneself and others, team spirit,
temperance, the ability to face sacrifices, trials and defeats, the sense of legality, the discovery of
oneself, of one's own potential and limits, sincerity, the ability to get involved and decide in an
emergency and the formation of conscience. These goals will end up allowing each person to acquire
important skills and attitudes, such as, for example, a strong leadership together with discipline,
empathy, teamwork and self-confidence.
In conclusion we can say that, this experience from every point of view was formative,
interesting, stimulating, not only for personal training, but because it gave us the opportunity to
get in touch with many people and with different ways of teaching who opened our cultural and
professional horizons, in order to improve the quality level of teaching and service with a didactic
and educational impact on users and, consequently, on the area.

4.3. Dilemma Games
Background:
In social psychology dilemmas in the form of experimental not zero-sum games have been used
since about the middle of the 20th century. They are used to re-enact social conflict situations in
form of a mode, in order to gain
insights in cooperative and
decisive behavior. The so-called
Commons-terminal Games are a
further development of simple
social

dilemma

situations.

Typical for them is that several
players use a common during a
higher amount of turns. The
situation for this kind of game is
characterized by the following items: a decreasing common good caused by increasing individual
overuse of the commons, a short-term higher individual profit for an individual overuse
independent from the other players´ behavior, a long-term smaller profit for a player who overuses
with at the same time all other players overusing as well than if he and all the other players used
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the commons in a suitable way. The dilemma of the game concerns it’s tempting offers for personal
egoism.
Relevance and relation to Ethics of sport
Here lies the connecting factor to ethics of sports, especially concerning the area of conflict
between egoism and common welfare. In the issue of virtues and flaws in sports such dilemmas also
appear: winning at every price, even if this means breaking rules? Students can be made aware of
the consequences, if victory is the superordinate aim. A potential breach of rules in sports consist
in accomplishing victory by breaking rules, like for example deliberate foul play or doping, even if
this means an image loss for a certain type of sport or even sports as such. This dilemma can be
drastically clarified with the help of dilemma games, especially with a commons-terminal game like
the Fishermen´s Game.

The Fishermen´s Game was developed by Spada and Opwis at the University Freiburg in 1985. Based
on the structure of the game the economic rational behavior of the students (making profitmaximizing decisions) must lead to the collapse of the resource fish. This happens

1.

because the consequences of the actions only become visible later on

2.

resource efficient acting is not profitable for the group because other groups could use this

to their advantage.
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Because of the special structure of the game it is therefore always better to catch more fish.
Lessons using this method are problemoriented not because students are confronted
with a problem but because of the fact that the
students create their problem themselves. The
motivating energy of students in order to find
a solution is thus much higher. Therefore, one
part of the evaluation within class must consist
of realizing why they ended up in a dilemma situation and reflecting on how to get out of it.
Afterwards the results can easily be transferred into the area of sports.

Demonstration of use/Example:
The Fishermen´s Game or -Dilemma is inspired by Garrett Hardin´s economic theory “The Tragedy
of the Commons”, and its goal is to educate players to cooperate and maximize the social gains
although their incentive for personal gains is higher. When given access to a common resource,
humans tend to overexploit it, and could by all means do the same in the game; in the Fishermen´s
Dilemma, players need to learn to govern the commons while using partial information, without an
external “punisher” (like a government or police) that forces them to cooperate, in order to avoid
the potential “tragedy”. As players exploit the commons, the augmented environment is going to
change its settings, and the groups start to realize that they are doing something wrong. However,
players can also learn how to balance the game, and fish just enough, and move to a higher state of
game.
At the beginning there are 90 tonnes of fish in the shared lake. The game is played in several
rounds. For each round every group has to decide how many percent of the fish they want to
catch. They can take any amount between 0 and 15 %. After each round the catch of all groups is
subtracted. Then the game master announces the tonnage of fish left in the lake including the rate
of regeneration. As the aim of the game is to win by catching the highest amount of fish the lake is
normally empty after about 4 to 6 rounds. Then there is a conference of the fishermen led by the
United Nations who offer to replenish the fish if the groups find a compromise to install rules for
fishing. The different groups receive various role cards and accordingly have different aims at the
21

conference. If the groups find a compromise a new game with the agreed rules is started. As the
aim is still to win the question is whether the groups stick to the rules or not.
Of course, any kind of activity providing a dilemma situation can be used as an activity, as it is
important to focus students´ attention on the necessity of cooperation and developing strategies
in order to reach a common aim, which is in the best interest of all participants.
With the help of different games and activities, like The Fishermen´s Game, the students learn
about the results and effects of “winning at any cost” and are able to transfer them to several and
diverse sports. They moreover learn about the importance of rules and in how far the change of
these rules can influence – in a positive or negative way – the course as well as the objective of
various sports. The Fishermen´s Game is especially well-suited to show students the negative
consequences if one´s aim is unconditional victory without caring about consequences, and
thereby to discuss, challenge and re-evaluate different strategies. By dealing with and taking part
in various role plays adapted to a variety of situations, students experience on the one hand the
positive sides of fair play (like for example team spirit) and on the other hand possible negative
effects of fair play (like for example losing a game). By being allotted specific tasks the students
are made aware of various terms like team spirit or tactical foul. Moreover, these terms can be
used to expound the problems of multitudes of sports. In all activities and dealings with different
aspects, special emphasis is placed on an approach which is based on terms of being studentcentred and related to practice.
Activities like The Fishermen´s Game are meant as a starting point for students to focus on
important issues which the games they develop afterwards illustrate and focus.

GAME ROLECARDS
-

Role: Insight – Boat with the highest income so far

Up to now in the game you decided on the highest fishing quota and thus earned the highest
amount of money. But by now you have realized that the amount of fish available in the future
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depends on your behaviour in the present. Therefore, you want to be cooperative for the rest of
the game and only catch as many fish so as not to endanger the fish stock in the lake.
-

Role: Trust – Boat with the second-highest income

In your opinion all crews have realized the problem and will in future restrain their fishing quotas.
You are sure the income of the crews will then balance somehow. Because of this, no special
regulations are necessary. Above all you are against specified fishing quotas and even more
against punishments, i.e. fines, if they are violated.
-

Role: Control/Punishment – Boat with the medium income

During different phases of the game you behaved in different ways: sometimes cooperative,
sometimes increasing your fishing quota. In order to stop such a behaviour of the other groups in
the future, you want to enforce specified fishing quotas and punishments, i.e. fines for the
involved crews, in case of violations at the next fishing conference.
-

Role: Justice – Boat with the second-lowest income

Up to now you have earned the second-lowest amount of money of all crews. Therefore, it is your
aim to enforce at the next fishing conference that in the next fishing season the fishing quotas will
be divided in such a way that the entire income will be the same for all crews at the end of the
season.
-

Role: Knowledge – Boat with the lowest income

Up to now in the game you have been especially cooperative. Very soon you realized that high
fishing quotas have a negative effect on the fish stock in the lake. As a reward, you are the only
group to receive the growth chart for the fish stock. It is your task to use it in order to determine
the ideal fishing quotas and at the fishing conference to convince the other groups to keep to
these quotas in the future.

4.4. Fishbowl exercises
Background:
The Fishbowl is a very useable activity for group discussion in class. Fishbowl is a structured way of
discussion. Usually, as the classes are too big for quality discussion, Fishbowl can be a tool for
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managing bigger class in discussion. In a Fishbowl a smaller group (3 – 6 people) is isolated and put
in the middle of the class around a round table. They discuss while the rest of the class sits around
the outside and observes without interrupting. Every student/participant in the small circle
discusses topic of discussion. One or more chairs are open to “visitors” (students in a bigger circle)
who want to ask questions or make comments. “The fishbowl is almost always part of a larger
process of dialogue and deliberation." (Knowledge Sharing Toolkit, 2014) .5 There are some
variations of Fishbowl discussions, but you can choose how to use it. You can limit discussion with
time (60 or 90 minutes), and you can finish with discussion when inner circle comes to compromise
or conclusion.
Relevance and relation to Ethics of sport
Fishbowls method of discussion is useful for ventilating ethical-sport topics or sharing ideas or
information from a variety of perspectives of sport topics. Every ethical topic connected with sport
can be discussed in Fishbowl activities.

Demonstration of use/Example:
It’s very important that facilitator/teacher prepares him/herself for Fishbowl activities. One way is
that facilitator/teacher prepares
some sentences about the topic.
For example, if you facilitate
discussion about Fairness in sports
you can use these examples for
sentences:
●

All athletes and coaches must

follow established rules and
guidelines of their respective sport.
●

Teams that seek an unfair

competitive advantage over their
opponent create an uneven playing

5

How the FishBowl discussion looks like you can see on: https://www.youtube.com/watch?v=e8zbUruOjyQ&t=210s
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field which violates the integrity of the sport.
● Athletes and coaches are not discriminated against or excluded from participating in a
sport based on their race, gender, or sexual orientation.
● Referees must apply the rules equally to both teams and cannot show bias or personal
interest in the outcome.
Then choose 4 students for small discussion circle and give to each one sentence. Then give them
5 minutes to
think about their
sentence. Then
they open (one
by one) the
discussion with
their thinking about sentences. Other three can and need to ask spokesman to clarify their
thinking. Then, one by one spokespersons do the same. Of course, if somebody from audience
wants to ask or discuss something he/she can come sit down on an empty chair and start asking,
discussing.
Here you can find the stimulation sentences for the topic of Responsibility in sports:
● To be sportsmanlike requires players and coaches to take responsibility for their
performance, as well as their actions on the field. This includes their emotions.
Responsibility demands that players and coaches conduct themselves in an honorable way
off the field, as well as on it.
●
● Many times, athletes and coaches will make excuses as to why they lost the game. The
most popular excuse is to blame the officiating. The honorable thing to do instead is to
focus only on the aspects of the game that you can control, i.e. your performance, and to
question yourself about where you could have done better.
● Responsibility requires that players and coaches be up to date on the rules and regulations
governing their sport.

Topics of Respect in sports:
● All athletes should show respect for teammates, opponents, coaches, and officials.
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● All coaches should show respect for their players, opponents, and officials.
● All fans, especially parents, should show respect for other fans, as well as both teams and
officials.
As written above you can use almost every topic connected with the Ethics of sport.

4.5. Focus group
Background:
The research technique ‘focus group’ was created for companies for marketing purposes. But this
research technique spread around as a research for all different kind purposes. We can use Focus
group in humanities also as a research technique but we can also use this as a stimulus of
argumentative discussion. Focus group usually consists of a six to twelve persons.

Relevance and relation to Ethics of sport
Focus group is good method for research of student’s attitudes, feelings, beliefs, experiences and
reactions. After we sew students (participants) reaction about some issue, we can open discussion
with participant and directed exactly to them. All Ethics of sport issue (as a virtue and flow in sport,
gender issue etc.) is very good stimulus for opening discussion in focus group.

Demonstration of use/Example:
Focus groups will consist of three parts: an introductory part, the actual group discussion, and a
final round for summary and conclusions:
Introduction
(5-10 min.)

Summary and Outlook
(5 min.)

Group Discussion
(60 min.)
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Introduction (15-30 minutes)
The introduction consists a brief presentation of the Ethics of sport, explanation of content and
structure of the focus group, rules of discussion etc. The introductory part might last from 5 to 10
minutes.

Group Discussion (60 minutes)
Focus group moderators should make themselves familiar with the interview questions before the
group discussion for the purpose of having the essential aspects retrievable in their memory.
Nevertheless, in the actual focus group situation moderators should be able to disengage from the
given structure of the questions and to engage in a dialogue flowing naturally. During the focus
group discussion, relevant information will presumably be given by the participants in different
orders and depths. Then moderators should be able to react flexible and, for example, ask additional
questions or lead back the group discussion to the core topic in case of too much digression.
Furthermore, methods such as brainstorming and mind-mapping can be used to lead through the
session and map the results. This part might have duration of 60-90 minutes.
Summary and “Overview (5 minutes)
Focus groups should be concluded with a summary and outlook around. Through some flash rounds
participants can draw a resume first about the discussion topics and then about the organization of
the focus group. Finally, the moderator expresses thanks to the participants.

4.6. Poetry and sport – workshop
Background:
Poetry was born as early as the fourth century BC by the Greek philosopher Plato. At that time many
discussions were about the utility of it. It is important to reflect on this utility because it stimulates and
satisfies intellectual curiosity, provides a place for a certain step on the social scale, but above all, as Umberto
Eco maintains, extends our life.

Relevance to the ethics of sport.
Poetry, in the ethics of sport, gives concrete anthropological parameters, agonistic competitiveness and
achieves the scholastic good while widening the horizons in that practical professional materialism, inclusive
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of solidarity and cooperative impulses, such as to give a sense of human ambition in the running
disenchantment of the current world.

Demonstration of use
Poem Analysis
Educational Goals

Expected Results

Contents

The structure of the
poetic text:
comprehension

Recognise the
distinctive elements of
the poetic text

The poetic text, the
sonnet, the idyll, the
madrigal

Know the constituent
elements of a poetic
text: versification rules,
main kind of rhymes,
leading metrical
compositions,
fundamental phonic
aspects
Can recognise in what a
poem structure consists
of
Can identify in what a
poetic text paraphrase
consists of
Can recognise the key
words and how to
identify them.
Know the main figures
of speech meaning

Can do:
Identify the constituent
elements of the poetic
text: rhymes, verses,
stanzas, phonic aspects
Create, if necessary, a
poem

Listening to poems
recited by actors and or
authors themselves on
YouTube

Identify the thematic
articulation within the
text
Recognise the key
words

Expressive readings

Rebuild through the key
words the plot of the
meanings of the text
Recognise the main
figures of speech from
the meaning

Poem construction
exercises, paraphrase,
text analysis at a
linguistic and stylistic
level and of the related
meaning to an
articulated sample of
genres through times
and or themes

Educational and
methodological tools
Taught class, poetic
texts, paraphrases,
individual exercises,
memorisation
Texts, anthologies,
photocopies,
multimedia texts, songs

Make a Dadaistic poem:
1 take a poem, 2 take a pair of scissors, 3 cut out the poetry, 4 than cut out each of the words that make up
this poem and put them in a bag, 5 copy conscientiously,6the poem will be like you, 7 and here are you
writer, infinitely original and endowed with a sensibility.
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Poetry on Racism
I would like to see
I would like to see…

Practical Criticism

There are six stanzas(quatrains) of different length
The rhyme is imperfect except for the third and fourth
stanzas third and fourth lines which are perfect (racism –
terrorism/us-us) that is half rhymes.
The line length is irregular, so indentation is found in the
poem.
Lines fourth of the six stanzas of the poem is ended,
stopped.
An anaphora is found in the first stanzas in first, second,
third, fourth lines.( I would like to see).
Describe and comment on the poem’s structure
Discuss the importance of the title in relation to the poem
as whole.
What is the poet looking for?
What is your personal reaction to this poem?

I would like to see…
I would like to see a world full of colors
I would like to see a world without pain
I would like to see these colors in a single
rain
I would like to see this world more serene
It doesn’t matter if you are White, Yellow,
Red, Black
We are all the same, all with one thought
That diversity does not exist
Because we are all brothers: this is the truth
Let’s fight together against racism
Let them understand it’s terrorism,
No one should be trampled
Neither for is religion nor for his status
Someone taught us up there
That love must be given
The world will be more beautiful, if each
one of us
will take by hand someone different from
us.
Different by race, religion or sex
But who cares, it is the same
However, let’s try the same feelings
Joy, sadness, love and torment
And then I tell you with my heart in my hand
If you think so , you will go far
Life is beautiful and full of love
If you give each of them your heart.
By: Gabriella Giuliani
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