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the Art Report
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Chapter 1: Introduction
The following is the first part of the Curriculum Framework for
Ethics of Sport output. Since the overall project includes the
mapping of the state-of-art ethics-related educational framework and
educational practice in the countries involved we have gathered and
analyses the data form the participating countries (Slovenia,
Croatia, Germany, and Italy), adding to them the dimension of EU.
The aim is to ensure that the outputs of this project that are
compliant with the most recent reforms of the education system in
different EU member states. We, thus, have to take into account the
current state-of-play with regard to the enforcement of relevant
legislative framework and existing curriculums.
The two tables below include two perspectives that are crucial for
the project. The first perspective is the existing state regarding
the curriculum for sports education for ISCED 3 level schools (or
upper-secondary schools). This is important since the other part of
the first output is the Curriculum Framework "Ethics of Sport", which
will consist of four modules (Module 1 - Intentional Rule-Breaking
and Fair-Play in Sports, Module 2 - Virtues and Flaws in Sport,
Module 3 – Gender Equality in Sports, Module 4 – Racism in Sport)
since our aim is to complement the existing curricula in a way that
exhibits the added value of ethics education and new methodological
approaches to it. The second perspective is the existing curriculum
for the educational paths of sports education teachers in ISCED 3
level schools in participating countries. This is equally important
since the mere sports education curriculum in these schools must be
implemented by teachers and is they lack specific knowledge and
competencies in the field of ethics and ethics education, then the
mere existence of ethical facets of sports education is meaningless
if not implemented in practice.
In Chapter 2 we thus begin by the analysis of the existing start in
these two areas by addressing the following questions:
PART 1: Existing curricula for
sports education (SE)
1.1. What (if any) are the general
educational and ethical principles
and values stated in the curriculum
for ISCED 3 schools?
1.2. Is sports education
specifically mentioned as an
important contributor to these
principles/values (and in what
way)?
1.3. What is the curriculum status
of sports education within the
curriculum for ISCED 3 schools?
1.4. Is there a dedicated
curriculum for sports education?
1.5. What (if any) are the
educational and ethical principles
and values stated in the curriculum

PART 2: Educational path of
sports education (SE) teachers
2.1. What qualifications are
needed and who can teach sports
education in ISCED 3 schools?
2.2. Are ethical principles,
values and ethical dimensions of
sports included in the curriculum
for sports education teachers? If
Yes, what are they?
2.3. Is there are dedicated
subject as part of their
educational paths that is
specifically dedicated to ethics
in/of sports? If yes, what
subject and what are the main
contents?
2.4. Are there specific
references to the following (and
what are they): a. Intentional
6
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for sports education in ISCED 3
schools?
1.6. Are there specific references
to the following (and what are
they): a. Intentional Rule-Breaking
and Fair-Play in Sports; b. Virtues
and Flaws in Sport; c. Gender
Equality in Sports; d. Racism in
Sport?
1.7. Are there any other relevant
specificities, cases of good
practices, project related to
ethics and sports education in
ISCED 3 schools in your country?

Rule-Breaking and Fair-Play in
Sports; b. Virtues and Flaws in
Sport; c. Gender Equality in
Sports; d. Racism in Sport?
2.5. Are there available
supplementary/vocational training
opportunities for these (sports
education) teachers and which are
they?

Chapter 3 contains an analysis of the given state of the art. In
Chapter 4 we have added a short reflection on the perspective of EU
values and educational policies and strategic frameworks. We
conclude
this
document
(Chapter
5)
with
conclusions
and
recommendation for policy- and decision-makers as well as for other
agents in the field of sports education.
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Chapter 2: State of the Art
COUNTRY:

SLOVENIA

CROATIA

GERMANY

ITALY

Ethics of sport in
the Croatian
curriculum we can
find in three areas.
Civic education,
health education and
physical education.
It's important to
emphasize that civic
and health education
doesn't exist in
Croatian school as a
separate subject. For
this reason, the
topics of civil and
health education must
be integrated into
the teaching plans
for each subject.
Physical education is
a separate subject.

Principles and values
embedded in the SE
curriculum are:
personal and social
diversity, valuebased acting,
tolerance,
solidarity, inclusion
and antidiscrimination,
finding one´s self
and acceptance of
diverse forms of
living, forms of
prejudice and
stereotypes, conflict
management and
mediation,
safeguarding of
minorities, forms of
intercultural and
inter-religious
dialogue.

The teaching of sports
and physical sciences
in secondary schools,
is an essential area
to encourage students
to pursue a balanced
development and a
conscious
psychophysical wellbeing. This teaching
contributes to the
achievement of the
learning outcomes at
the end of the fiveyear course, which
enable them to become
aware of the
importance of the
practice of motorsports activity "for
individual and
collective wellbeing
and to know how to
exercise them
effectively"

PART 1: Existing curricula for sports education (SE)
1.1. What (if any)
are the general
educational and
ethical principles
and values stated
in the curriculum
for ISCED 3
schools?

General principles of Sports education
are the following:
• SE is an ongoing process of
knowledge enrichment.
• SE cultivated development of skills
and characteristics of an individual.
• SE is an important means for shaping
personalities and relationships
between individuals.
• SE should be created in a way, that
can provide leisure and relaxation
from everyday school work.
From the perspective of the sports
education teachers the general
principles are:
• to respect the uniqueness of each
student,
• the pedagogical process should be
conducted in a way so that each
student will be successful and
motivated,
• emphasizing the role of sport in the
promotion of health,
• it is planned for SE to encourage
students to pursue a good relationship
with each other and to behave in a
sporty way (fair play),
• special care must be given to
students with a gift for sports and
those with disabilities,

The general
educational end
ethical principles
and values: Social
and civic competence
- includes competence
for responsible
behaviour, positive
and tolerant attitude
towards others,
interpersonal and

From the perspective
of the sports
education teachers the
general principles
are:
 Learn to learn.
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• SE encourages a rational and
critical view on sport as a social
phenomenon,
• connects sports activity with other
subject areas
General values stated in the
curriculum for sports education are:
• (ensuring) a healthy lifestyle (for
adulthood),
• (being able to take care of your
own) well-being,
• health,
• vitality,
• life optimism,
• civic interpersonal relationships,
• character building.
1.2. Is sports
education
specifically
mentioned as an
important
contributor to
these
principles/values
(and in what way)?

SE is mentioned as an important
contributor to the values and
principles above, but there is no
specific explanation or guidance on
how to do that or what way. Important
contributors to principles values
listed above (civic interpersonal
relationships, character building,
health, life optimism etc.) are sports
days (or sports activities days),
sports afternoons and outdoor activity
weeks. Sports activities should be
embedded with culture, natural science
and environmental science contents.
Students and teachers can then, as
part of these daily embody and
demonstrate these values and
principles.



intercultural
cooperation, mutual
aiding and acceptance
of diversity; selfconfidence, respect
for others and selfrespect; the ability
to effectively
participate in the
development of
democratic relations
in school, community
and society, and
action on the
principles of justice
and peace-making.
No.








Education for
tolerance and
acceptance of
diversity, valuebased acting,
tolerance,
solidarity, inclusion
and antidiscrimination,
mediation. All the
mentioned aspects are
mentioned in the
introduction as
leading principles
and competences. They
are not further
specified.

Collaborate and
participate.
Acting in an
autonomous and
responsible way.
Solve problems.
Health care and
lifestyle.
Character
building.
Civic
relationships
individual and
collective
wellbeing

The sport activity,
freed from exasperated
competitiveness,
emphasizes the
extension of
participation with
respect to the result
and leads the learners
to the rediscovery of
the value and meaning
of being together and
of solidarity, the
practice of a sport,
the belonging to a
group that follows
precise and shared
rules, it is a means
to steer one's
worries, to know one's
limits, to build a
sense of belonging and
to share and exchange
new experiences.
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1.3. What is the
curriculum status
of sports
education within
the curriculum for
ISCED 3 schools?

The curriculum for SE is developed in
the same manner and has the same
status as any other obligatory or
elective subject on the ISCED 3 level.
The “White book” as general curricular
frame provides a SE as compulsory
subject in all four years of
schooling. That gives SE an important
status next to a language and
mathematics. (Bela knjiga, 2011) SE is
required in each form of uppersecondary level (vocational and
general). (Izhodišča 2016) This is
what general frame requires, the rest
is in upper-secondary level
curriculum.

Sport education is
implemented
throughout the
verticals of
upbringing-education
system of the
Republic of Croatia.
SE has the same
status as any other
obligatory or
elective subject on
the ISCED 3 level. It
is compulsory subject
in all four years of
schooling and in all
kind of uppersecondary education.
(National curriculum
2011.)

Subject with its own
curriculum.

Physical and Sports
Education is
recognized today as a
very important aspect
of integrated
training, whose
pedagogical principles
are based on a vast
framework of cultural,
social and ethical
values. Therefore, the
curriculum for SE is
developed in the same
manner and has the
same status as any
other obligatory or
elective subject on
the ISCED 3 level.
Physical education is
required by law in all
national curricula. SE
as compulsory subject
in all five years of
school. That gives SE
an important status
and it is required in
each upper-secondary
level curricula
(vocational, Lyceum,
etc.)

1.4. Is there a
dedicated
curriculum for
sports education?

Yes. There is a fully developed
curriculum as for any other subject at
the ISCED 3 level schools.

Yes.

Yes.

Yes. SE has a fully
developed curriculum
as for any other
subject at the ISCED 3
level schools.
Physical education is
required by law in all
national curricula.
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1.5. What (if any)
are the
educational and
ethical principles
and values stated
in the curriculum
for sports
education in ISCED
3 schools?

Values stated in the curriculum for
sports education in ISCED 3 schools
are the following:
• responsibility (for yourself, others
and nature)
• cooperation,
• self-affirmation,
• self-initiative,
• building of healthy self-image and
confidence,
• tolerance,
• healthy competitiveness,
• difference,
• acceptance (of differences),
• creativity.

The physical and
health area is of
fundamental
importance for the
harmonious
development of
psychosomatic traits
of the students, for
the development of
their psychological
and motor skills, for
the development of
biotic, motor and
social motor skills,
and for the
development of basic
competences,
especially those
arising from the need
of appropriate and
permanent adaptation
new working and
living conditions.

Education for
tolerance and
acceptance of
diversity, valuebased acting,
tolerance,
solidarity, inclusion
and antidiscrimination,
mediation
Competence to reflect
and decide (analysis
of sportive
situations and
different ways of
action), personal
competence
(recognizing and
evaluating one´s own
sportive abilities),
social competence,
social competence
(fairness, adherence
to rules,
communication,
cooperation, and
competition).

1.6. Are there
specific
references to the
following (and
what are they)?
a. Intentional
Rule-Breaking
and Fair-Play
in Sports

Yes.

Yes.

Yes.

Physical education at
school is one of the
most effective tools
not only to improve
the physical fitness
and health of the
pupils, but also helps
them to perform
physical activity
while understanding
their importance and
positive impact
throughout their
lives. : loyalty,
respect for oneself
and others, team
spirit, temperance,
ability to face
sacrifices, trials and
defeats, sense of
legality, selfdiscovery, of one's
own potentials and
limits, sincerity,
ability to get
involved, to decide in
emergency and training
of conscience.
Yes.

a. Yes. Respecting for each other and
sportsmanship behaviour
b. Yes.
c. No.*
d. No.**
* (Note: In the regular classes of SE
students are divided in groups by
gender. (Učni načrt, 2008, pgs. 6,25))

a.
Fundamental
content
educates
children and students
by promoting correct
behaviour
and
adopting general and
sporting values.

a. support and help
for classmates in
sports, recognizing
the difference
between fair and
unfair behaviour
(keeping up rules);
grades5/6: knowing

In the school
curriculum there are
relevant elements
related to points a.
b. c. d. because
through sports
practice, pupils
acquire important
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b. Virtues and
Flaws in Sport
c. Gender
Equality in
Sports
d. Racism in
Sport

In the case of elective subjects,
gender separation is left to the
professional judgment of teachers.
(Učni načrt, 2008, str. 22)
** (Note: Several times a value of
acceptance of differences is
mentioned. The value can apply for
many differences, namely in gender,
with disabled, in culture etc.)

b. They are important
for
encouraging
perseverance
and
overcoming
fear,
encouraging
the
development
of
positive personality
traits
and
affirmation
of
students.
c.
Understand
the
concepts
of
gender
and sexuality and the
importance
of
responsible
sexual
behaviour and gender
equality
d. Identify various
forms of physical and
mental violence and
abuse and ways of
preventing them.

defensive and
offensive strategies
and rules, knowing
and keeping up rules
in competitive
situations, reflexion
and control of one´s
emotions (i. e. team
finding, referees´
decisions), grades
11/12: organization
of competitions
including equality of
opportunity, analysis
of social behaviour
in sports groups,
description of doping
ingredients and
methods and reflexion
on consequences and
social significance
of doping
b. value-based acting
and integration;
taking over different
roles and tasks in
sportive situations;
grades 5/6: variation
of rules, knowing
differences between
fair and unfair
behaviour; grades 710: fair play without
referees, directing
games, reflexion on
and dealing with
emotions (i. e.
conflicts, victory,
defeat); grades
11/12: describing and

skills and attitudes,
such as leadership,
discipline, empathy,
teamwork and selfconfidence.
a. Participate in
educational dialogue
in an active way, with
constant commitment
and frequent
attendance, educating
to legality, the sense
of law, duty, respect
for the rules;
respect of the
environment,
understood as a common
heritage to be
preserved;
b. Encouraging the
development of
positive personality;
Encouraging
perseverance and
overcoming fear;
Place personal
experience in a system
of rules based on
mutual recognition of
rights, protection of
the person, the
community and personal
care.
Educating to health,
understood as an
individual asset and a
social resource;
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reviewing rules and
norms in sports,
judging one´s own
implementation of
rules
c.) grades 11/12:
organization of
competitions
including equality of
opportunity,
reflecting on and
dealing with gender
specific interests
and achievement gaps
d Education for
tolerance and
acceptance of
diversity, grades
11/12: analysis of
social behaviour in
sports groups,
analysis of and
reflection on social
behaviour in games
(i. e. capacity for
teamwork,
communication, Fir
play, aggression),
explaining the social
role of sports (i. e.
commercialization,
leisure/competitive
sports, media).

c. Acquiring
responsible behaviour,
knowing how to live in
relationships with
others correctly;
(In the regular
classes of SE students
are not divided in
groups by gender)
d. Acquiring
responsible behaviour,
knowing how to live in
relationships with
others correctly;
know how to listen and
propose yourself
within the class
group;
knowing how to accept
diversity;
(l. prevention and
contrast of school
dispersion, of each
form of discrimination
and bullying;
reinforcing school
inclusion and the
right to education of
pupils with special
educational needs
through paths
individualized and
customized even with
support and
collaboration of the
socio-health and
educational services
of the territory and
industry associations.
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1.7. Are there any
other relevant
specificities,
cases of good
practices, project
related to ethics
and sports
education in ISCED
3 schools in your
country?

• There are recurrently and commonly
organized courses e.g. swimming,
outdoor activity week, annual review
of the physical and motoric abilities
of students (with a huge database that
is used as a model for other EU
countries).
In addition to that there are some
projects and initiatives that
intertwine ethics and sports, e.g.:
• Project Sportikus. URL:
https://www.sportikus.org/sportikus/oprojektu/
• Project Migrants, športno srečanje
dijakov migrantov v Brežicah: URL:
http://www.seslj.si/sportno-srecanjedijakov-migrantov-v-brezicah/

The Croatian
Education Agency
carries out the
project: Action Plan
for the
Implementation of
Education Measures
Program in Fighting
Violence in Sport and
in Sport Competitions
and beyond them.
The action plan is
implemented through
the following
activities:

organization
of professional
conferences within
the framework of a
continuous
professional
development
program of
educational
workers on the
preparation and
implementation of
preventive
activities

providing
professional
literature and
work materials for
the implementation
of preventive
activities in the
school environment
 actively involving
students in the
preparation and

Sports profile
including theoretical
background. That
means, that students
have not only
practical lessons,
but also get
theoretical lessons.
That is for example
where we want to
place the results of
our project.
As example for good
practice, students
have to act as
referees, or as
mentors for other
students or as
trainers in a club.
In that way they have
to change perspective
from participant to
objective spectator.

A good practice is the
School Sports Center
for the organization
of school sports
activities. It
operates on the basis
of a Project that is
included annually in
P.O.F. of the
Institute. School
sports are entrusted
with the task of
developing a new
sports culture and
contributing to
increase the students'
civic sense, improving
aggregation,
integration and
socialization and,
last but not least,
reducing the distances
that still exist
between men's sport
and women's sport The
afternoon sports
activity takes the
form of a moment of
ongoing verification
of a work carried out
continuously by the
teachers of physical
education during the
curricular hours. This
continuity is
generally pursued with
regard to all pupils,
including those with
disabilities, in
relation to whom, on
the contrary,

14

Integrating Ethics of Sport in Secondary School Curriculum
implementation of
preventive
activities.
For examples of good
practices see
endnote.i

COUNTRY:

SLOVENIA

CROATIA

particular attention
is paid to the
considerable
contribution that
sports can bring to a
full scholastic
integration of the
same as well as their
growth. human. The
afternoon sport,
organized within the
Istituto Superiore,
also allows for
effective interactions
with local authorities
and sporting
organizations
operating in the area
with which, in
accordance with the
mutual institutional
aims, a synergy is
achieved through an
organizational and
financial
complementarity.

GERMANY

ITALY

A-levels,
Second
State
Examination,
sports
science.

To teach Physical
Education it is
necessary to have
a Master's Degree
in the LM-47

PART 2: Educational path of sports education (SE) teachers
2.1. What qualifications
are needed and who can
teach sports education
in ISCED 3 schools?

The teacher of sports education can be only
those who finished:
• university study program of sports
education or

To teach in
Croatia high
school you have
to complete
college of
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2.2. Are ethical
principles, values and
ethical dimensions of
sports included in the
curriculum for sports
education teachers?
If Yes, what are they?

• master's study program of second level
sports education. (Article 18 of Rules
on the education of teachers and other
professional staff in gymnasium education
programs, Official Gazette of the Republic
of Slovenia, 2015)

kinesiology (300
ECTS credits)

On the 1st level (Bachelor degree) there is
no specific dedicated subject dealing only
with ethic of/in sports, however there are
subject that partially include these
topics.

Yes.

Yes.

On the 1st level
(Bachelor degree)
in the 4th
semester there is
subject
“Psychology of

All students have to do
two modules in an
Ethical-Philosophical
Basic Questions, 12 ESTSCredits:

classes
(Organization and
Management of
Services for
Sport and Motor
Activities), LM67 (Sciences and
Techniques of
Preventive and
Adapted Motor
Activities) or
LM-68 (Sports
Sciences and
Techniques). The
start of teaching
was recently
regulated by a
reform of 2017
that introduced
the so-called FIT
(Initial Training
and Internship),
a paid period of
three years of
initial training,
apprenticeship
and insertion in
the role of
teacher, to
access to which
it is necessary
to pass a public
competition.
The basic
objective of the
Degree Course is
to provide
graduates with
the necessary
scientific
knowledge in the

16
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In the 1st year (in Syllabus outline) as
part of the course Sport pedagogy there are
topics:
• addressing education through sport
activity in kindergartens and schools,
• definitions of basic pedagogical concepts
and their relations (education,
socialization, teaching, knowledge,
personal experience…),
• education/personal
development/socialization/
individualization through sport,
• the nature and characteristics of
communication in the teaching process,
• the role and influence of different
factors/elements in educational process,
• dealing with conflicts in personal
interactions,
• teacher's pedagogical responsibility,
• educational dilemmas in sport (winners,
losers…).
In the 2nd year (in Syllabus outline) there
are courses which partially contain some
references to ethics are, namely Sociology
of sports education and Pedagogical
psychology.
In the 3rd year (in Syllabus outline) as
part of the course Anthropology of sport
there are topics such as:
• relations between sport, culture,
society, education, health, religion, work,
leisure and social media
• political values in sport and physical
education
• the role of sport in social change
Other courses which partially contain some
references to ethics are: Philosophy of
sport, Sport and Society.

sports and
physical
exercise”
(obligatory
status) where PE
students can
learn about
following themes:
1. Exercise and
self-esteem
2. Constructive
feedback (praise
vs. criticism) –
influence of
competence and
positive selfimage
3. Physical
exercise and
quality of life
4. Focusing in
sport
5. Emotions and
emotional control
in sports
6. Motivation in
sport and
exercise
7.
Aggressivenes
s in sports
On the 2nd level,
in the 9th
semester there
are 3 subjects
which are
connected with
Ethics in sports:
•
Kinesiologica

•
Modul 1: EthicalPhilosophical BasicQuestions:
•
Basic differences of
ethical definitions,
•
important theories of
Ethics,
•
ethical dimensions
and Problems of science
and research
Modul 2:
•
basic methods of
interdisciplinary applied
ethics.
•
Ethical dimensions
and questions of each
school subject in the
context of its field of
ethics
•
Ethics of the
profession
•
Social meaning of
every subject
Then in the specific
studies ethical
dimensions are included
in the following contents
of the studies:
•
Development, learning
and personality
•
Social inequality,
social processes and
socialisation in sports
It is not specified in
which year the courses
have to be taken, the
students just have to
prove that they have done
the modules

various fields of
individual and
group motor
activities, with
particular
reference to the
subject areas:
technicalsporting,
managerial,
educational and
prevention, with
a professional
orientation
towards the
training of
experienced
operators in the
management of
motor activities
aimed at psychophysical wellbeing in the
tourism and
recreationalrecreational
areas.
For physical and
sports activities
we mean the
different forms
of physical
activity that,
exercised in an
organized way, in
public and
private places,
in the areas of
social sport, of
competition
sports, of sport
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On the 2nd level (Masters degree) there are
courses where ethical dimensions are
mentioned and parts of the content.
In the 1st year (in Syllabus outline)
curriculum for Sports education there are
courses namely Pedagogy, andragogy and
didactics, Pedagogical practicum and
Didactic of SE3 where their topics are
connected to ethical dimensions:
• Fairness in evaluation,
• Promoting lifelong learning and learning
adults,
• use of different educational approaches
in everyday pedagogical practice.
In the 1st year (in Syllabus outline)
curriculum for Sports
Training/(Kineziologija)* there are courses
namely Psychosocial aspects of exercise for
health, Bio-psycho-social aspects of
elderly people, people with some chronic
diseases and people with acute or chronic
injuries where their topics are connected
to ethical dimensions:
• motivation, behaviour changes, positive
motivational climate,
• communication and strategies for
effective cooperation,
• conflicts and conflict management,
• characteristics of working with elderly,
• characteristics of the effective
leadership,
• implications of physical activity on the
psychosocial aspects of health and
wellbeing,
 psychosocial determinants of physical
activity (e.g. cognitive functioning,
emotional states, personality structure,
quality of life…),

l sociology
(obligatory
status)
•
Philosophy of
sport (optional
status)
•
Women and
sport (optional
status)
In the subject
“Kinesiological
sociology”
students can
learn about:
1. Gender
stratification
and sport.
Feminism
2. Deviations in
sport
3. Violence in
sport
4. Sociological
theories of
supportive
behaviour
5. Sociology and
football
hooliganism
6. Sports and
media
7. Doping and
sport
In the subject
“Philosophy of
sport” students
can learn about:

for the disabled,
of touristrecreational
services, of
recovery post
rehabilitation,
have as
objectives the
achievement,
maintenance or
restoration of
psycho-physical
wellbeing, the
promotion of
active life and
the development
of social
relations.
The degree in SE
offers different
job
opportunities,
and is highly
sought after
especially by
sports
associations. It
lasts for 3 years
at the end of
which the first
level degree
(master's degree)
is obtained.
For the
specialist it
takes another 2
years. Subjects
to be studied are
many, such as
biochemistry,
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 physical activity, stress and health
problems: psychological aspects,
 aging and disabled – how sport improves
well-being.
In the 1st year (in Syllabus outline)
curriculum for Sport management* there are
courses namely Philosophy of Sport,
Business ethics, Pedagogy of sport,
Psychology of sport, Sociology of sport
where their topics are connected to
ethical dimensions. These relevant contents
are listed below.
*Note: These are not MA/2nd level programs
that would lead directly to being a sports
education teacher, but one can re-qualify
as one later or work in sports education
outside schools (e.g. as a trainer,
organizer of sports activities, etc.)
Business ethics
 The definition of ethics. Moral, economic
and legal aspects of business decisions.
Morality and ethics
 Theoretical concepts of ethics: ethics of
use and ethics of duty
 Ethical criteria for analytical decisionmaking. Procedures for improving ethical
decision-making
 Employee attitudes towards ethical
dilemmas: Slovenia and the world
 Privacy at work
 Ethics and employment / dismissal of
workers
 Discrimination at work and sexual
harassment
 Corruption and acquisition of business.
 Ethics and customers: advertising
products and services, product safety

1. Philosophy of
sports – themes
and perspectives
2. Body –
spirit; good –
fair – just
3. Fair play and
ethos in sports
4. Sport
behaviour and
righteousness
5. Competition
and quest for
excellence
6. Doping in
sports
7. Sport values
today
In subject “Women
in sport”
students can
learn about:
1. Women's
involvement in
sport and
physical activity
through history
2. Comparing the
trends of top
male athletes
achievements and
top female
athlete
achievements
3. Problem of
determining
gender in top
sports
4. Abuse of
doping of female

pathology,
biology,
psychology and
sports theory and
technique.
Degree in Sport
Sciences
Those who
graduate in Sport
Sciences are
oriented towards
sports and
physical
exercise. The
degree in Sport
and Exercise
Science stems
from the
transformation of
the pre-existing
Higher Institute
of Physical
Education (ISEF)
and not all
universities in
Italy have a
degree program of
this type
active. Among the
most renowned
universities
offer courses of
study for the
training of
qualified
personnel in
human and motor
activities.
The university
course lasts 3
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 Ethics in relation to the environment of
the company
Ethical aspects of international business
Pedagogy of sports
 Methods, goals, discipline and origin of
education
 Education as a social activity
 Social needs (the relationship between
education and education)
 Education through the sports activities
of children and youth
 Levels of upbringing/development
 Relation between education and training
 Education as a dialectical process
 Interaction and communication
 Teacher's personality, the character of a
teacher
 Social perception
 Empathy
 Interpersonal relationships
 Factors of education
 Educational models
 Conflicts, rescue strategies, basic
concepts
 The role of a sports pedagogue / trainer
in the educational process
 Educational traps / sports dilemmas
(winners / losers, better / worse,
competitiveness at all costs ...)
Psychology of sport
 Family and sport
 Personality in sport
 Aggressiveness in sport
 Coaching
 Ethics and doping and psychology of sport

athletes and
consequences
5. Position the
female athletes
after the end of
the competitive
career
6. The position
of women in
sports management
structures
On the 2nd level,
in the 10th
semester there is
subject “Sport,
fans and cultures
of youth”
(optional status)
where PE students
can learn about
following themes:
1. Football fans
2. The history
of football
hooliganism in
Croatia and in
the world
3. Football
tribe and youth
culture

years, at the end
of which the 1st
level degree is
obtained, it
takes another 2
years for the
specialist.
The specialist
has 3 distinct
study paths:
• Preventive and
Adapted Motor
Activity
• management of
Motor and Sports
activities
• Sports Sciences
and Techniques
Access to the
course in Sport
Sciences
To gain access to
the degree course
in Motor and
Sport Sciences,
students must be
qualified. So,
after obtaining a
secondary school
diploma, or a
recognized
equivalent
qualification,
you can enrol in
the university.
In many cases,
however, the
course is a
programmed number
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Sociology of Sports
 The effects of globalization in sport
 Violence in sport
 Group dynamics
 Gender discrimination in sport
 Top sports and its dilemmas in society
 Sport and national identity

and to access one
must pass the
entrance tests.
Generally, there
are multiple
choice quizzes on
general subjects,
but for the
contents and
modalities of
performance, one
must refer to the
study manifesto
indicated in the
student guide of
the chosen
university. The
ranking will be
based on the
score obtained in
the tests and the
diploma grade.
Examination
subjects
Those enrolled in
the Faculty of
Sport and
Exercise Sciences
will have to
study the
biological bases
of the movement,
know the motor
techniques, the
methods of
measurement and
evaluation of
physical
exercise, the
useful tools for
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muscle
strengthening,
study pedagogy,
psychology and
sociology, know
the legal rules
governing the
sports sector.
Among the
subjects of study
on the 1st level
(Bachelor degree)
there is no
specific
dedicated subject
dealing only with
ethic of/in
sports, however
there are
subjects that
partially include
these topics.
There are
therefore many
ethical
principles,
values and
ethical
dimensions of
sports included
in the curriculum
for sports
education
teachers that is:
I year
Human Anatomy +
TechnicalPractical
Activities:
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Morphofunctional
Evaluation of the
Athlete)
Human
biochemistry
Applied biology
Teaching
Business
Economics
English language
and computer
skills
General and
Sports Psychology
II year
Economics and
Business
Management
Human physiology
Hygiene
Neurology
Business
organization
Theory
Methodology and
Didactics of
Sports +
Activities
TechnicalPractices:
Training
Methodology
III year
Diagnostic
imaging
Pharmacology
Private law
institutions
General and
social pedagogy
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Theory
Methodology and
Didactics of the
Human Movement +
TechnicalPractical
Activities:
Evaluation of
physical form in
healthy subjects
Optional III year
**
Economics of
sectors of
economic activity
and quantitative
methods
Endocrinology,
Sports Physics
Nutrition and
Sport
Obesity and
thinness:
Paediatric,
neurobiological
and biochemical
aspects
Master's degree
motor and sports
sciences
first year (8
teachings)
- medical aspects
of sports
activity and
motor
- complementary
activities for
moving sciences
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- functional
motor activity
- physiology of
the movement
- psychology of
development and
education
- medical
statistics
- theory,
techniques and
didactics of the
motor activity
adapted in
different age and
handicap
- training
schools 1 second year (6
teachings)
- medical aspects
of the elderly
age and physical
and
rehabilitation
medicine
- kinesiology and
neuromotor
rehabilitation
techniques
- organization
and management of
activities and
sports structures
and recovery
motor
- principles of
ergonomics,
technologies and
instruments for
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the evaluation of
motor activities
- final test
- training
schedules 2

2.3. Is there are
dedicated subject as
part of their

Partially.

There is no any
subject
specifically

Ethics of Sport is not a
subject the students can
take. Seminar-lectures in

Professional
outlets
A graduate in SE,
Sport and Health
can find
employment
opportunities
both in the
public and in the
private sector.
He/she can cover
different roles
such as:
• physical
education
teachers
• educators in
the prevention of
overweight and
obesity
• consultants of
companies and
sports
organizations
• managers of
gyms and sports
centres
• personal
trainers
• group trainers
• physical
trainers
There is no
specific subject
in the sports
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educational paths that
is specifically
dedicated to ethics
in/of sports? If yes,
what subject and what
are the main contents?

On 2nd level in the 1st year (in Syllabus
outline) curriculum for Sport management
there are courses dedicated to ethics,
namely in Business ethics.
The contents include:
 The definition of ethics. Moral, economic
and legal aspects of business decisions.
Morality and ethics
 Theoretical concepts of ethics: ethics of
use and ethics of duty
 Ethical criteria for analytical decisionmaking. Procedures for improving ethical
decision-making
 Employee attitudes towards ethical
dilemmas: Slovenia and the world
 Ethics and employment
 Discrimination at work and sexual
harassment
 Ethics and customers: advertising
products and services, product safety
 Ethics in relation to the environment of
the company
 Ethical aspects of international business

dedicated to
ethics in/of
sports. Ethics
in/of sports is
carried out in an
interdisciplinary
manner.

Sport Sociology, Sports
Psychology and Sports
Physiology can put a
focus on ethical topics
like for example doping,
racism, ambition or
others but ethics of
sport is not explicitly
mentioned.
The University of Mainz
is the only one in
Germany to hold a chair
in Ethics of Sport:
Sports Ethics and
Integrity (M.A.) Johannes Gutenberg
University Mainz
(https://www.studium.unimainz.de/sports-ethicsand-integrity-m-a/)

ethics study
plan, but:
Ethics in/of
sports is carried
out in an
interdisciplinary
manner that is:
•
Personal
experience in a
system of rules
based on mutual
recognition of
rights,
protection of the
person, the
community and
personal care
•
Responsible
behaviour,
knowing how to
live
relationships
with others
correctly;
•
know how to
listen and
propose as
teacher within
the class;
•
knowing how
to let students
accept diversity;
•
educational
dialogue in an
active way, with
constant
commitment and
frequent
attendance,
education to
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2.4. Are there specific
references to the
following (and what are
they)?
a. Intentional RuleBreaking and FairPlay in Sports
b. Virtues and Flaws
in Sport
c. Gender Equality
in Sports
d. Racism in Sport

There are no specific references, however
there are some courses that include
particular aspects of these topics:
a. Yes. In the 1st year (in Syllabus
outline) in the course Sport pedagogy:
• educational dilemmas in sport (winners,
losers…),
• dealing with conflicts in personal
interactions,
b. Yes. In the 1st year (in Syllabus
outline) in the course Sport pedagogy:
• awareness of the urgency of the diversity
of approaches to working with people with
disabilities in sport,
• critical assessment of individual
educational strategies for working with
different age groups of children in sport.

There aren't any
specific
references.

Yes.
a. knowledge, observance
and development of rules
b. exemplarity included
in all sports
c. co-educative lessons,
how to deal with gender
differences
d. discrimination

legality, the
sense of law,
duty, respect for
the rules;
•
respect of
the environment,
understood as a
common heritage
to be preserved;
•
health
education,
understood as an
individual asset
and a social
resource;
democracy
education, in the
practice of
tolerance,
solidarity and
freedom
Yes.
There are no
specific
references.
a. Fair play,
knowledge,
observance and
development of
rules
b. virtues
included in all
sports
c. Educative
lessons, how to
deal with gender
differences and
gender equality
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• recognizing the strengths and weaknesses
of intentional and functional education
through various forms of sport.

d. discrimination
and conflicts in
personal
interaction.
Individual
educational
strategies and
approaches for
working with
different age
groups and with
special needs
students.

c. Yes. In 3rd year (in Syllabus outline)
in the course Anthropology of sport:
• Realization of emancipatory and
discriminatory potentials of sport and
sporting practices.

2.5. Are there available
supplementary/vocational
training opportunities
for these (sports
education) teachers and
which are they?

d. Yes. In 3rd year (in Syllabus outline)
in the course Anthropology of sport:
• Realization of emancipatory and
discriminatory potentials of sport and
sporting practices.
Partially.
Each year the Ministry of education
publishes a catalogue (Catalogue of
programs of further education and training
of professionals in education) of
continuous professional development
trainings for teachers and other educators
that are reviewed and officially
acknowledged. A teacher can search the
catalogue for trainings in the field of
sports education, ethics, values,
philosophy for children etc.:
https://paka3.mss.edus.si/katis/uvodna.aspx
In addition to this there are some other
resources or initiative like the Project
Sportikus:
https://www.sportikus.org/sportikus/oprojektu/

No.

Training opportunities
are not centralized so it
is impossible to provide
a general answer to such
possibilities.

Graduates and
teachers have
vocational
training
opportunities
through
participation in
1st and 2nd level
Masters or
through advanced
courses.
The Master of
Science in Sport
Sciences aims to
reach graduates
with the
following
objectives
related to ethics
of sports:
competition and
competitiveness,
management in
sports, inclusion
and disability in
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sports education,
gender,
evaluation in
sports education,
autonomy,
teaching
methodology,
positive attitude
towards sports
and motivation,
positive
relationships,
etc.
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Chapter 3: Analysis
The analysis of the reported state of affairs above reveals the
following. From the perspective of the existing overall curriculums
ISCED 3 level schools (or upper-secondary schools) as relevant for
sports education we can conclude that ethical themes, topics,
dimensions, etc. are substantially included in the curriculum
itself. The curriculums themselves are based on fundamental or
general ethical principles and values. The core value shared by all
of them is the overall wellbeing, while the key principle is the
balanced and holistic development of a person and their character.
Other values include

respect (for others, selfrespect) and dialogue
inclusion, tolerance and
solidarity
health and healthy lifestyle
vitality

interpersonal and
intercultural cooperation
non-discrimination
(overcoming prejudice and
stereotypes)
resolution of conflicts
Next, sports education is predominantly mentioned as a contributor
to the cultivation of the mentioned values and respect of the
mentioned principles. In relation to the dedicated curriculum for
sports education, the subject enjoys the same status and has
developed a dedicated curriculum as any other subject. in each of
the participating countries. If we look more closely to these
curriculums the following educational/ethical principles and values
stated in them:
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responsibility (for yourself, others and nature)
cooperation and social competence (fairness, adherence to rules,
communication, cooperation).
self-affirmation, self-development and development of basic
competences
self-initiative and self-discovery
building of healthy self-image and confidence
tolerance and acceptance (of differences and of diversity), inclusion
and anti-discrimination
healthy competitiveness, trials and defeats,
creativity and training of conscience
how physical activity impact the lives
team spirit and cooperation, fairness and fair play
temperance and ability to face sacrifices

We have analysed the curriculums in light of the inclusion of topics
or themes regarding the following four key thematic areas: a.
Intentional Rule-Breaking and Fair-Play in Sports, b. Virtues and
Flaws/Vices in Sport, c. Gender Equality in Sports, and d. Racism
in Sport. Here are the results:
COUNTRY: SLOVENIA CROATIA GERMANY

sufficiently
addressed

partially
addressed

ITALY

Theme
Intentional
Rule-Breaking
and Fair-Play
Virtues and
Flaws/Vices
Gender
Equality

Racism
insufficiently
addressed or
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not addressed
at all

Lastly, there is a good number of good practices and project related
to ethics and sports education in the participating countries
(details are in Part 2 above).
The second part of the analysis focuses on the curriculum for
teachers in sports education. The reasoning behind the inclusion of
this is the following. It is one thing to focus the attention to
sports education curriculum, but we must be attentive also to how
well educated and trained are the teachers themselves, that they can
then carry out the curriculum in full, including all the ethical
themes and dimensions. Here are the results of the analysis. From
the perspective of the requirements for the education and training
of SE teachers in all participating countries there exists special
requirements. The standard is a BA or MA (Bologna II cycle) degree
from sports education that includes pedagogical training and some
type of state examination.
If we look at the ethical principles and ethical values that are
included in curriculums or educational/training paths of the future
SE teachers the following ones are most commonly included:
• psycho-physical wellbeing and the promotion of active life
• development of social relations
• education/personal development/socialization/ individualization
through sport,
• educational dilemmas in sport (winners, losers…).
• the role of sport in social change
• fairness in evaluation,
• motivation, behaviour changes, positive motivational climate,
Regarding the way that these values and principles are included in
the SE teachers’ curriculums, we have looked at whether there is a
dedicated subject on ethics, ethics in sports or similar. In Slovenia
there is no dedicated subject, but these themes are addresses in
courses on Business ethics, Pedagogy of sports, Psychology of Sports
and Sociology of Sports. In Croatia there is no dedicated subject
for ethics in/of sports and these themes are implemented in an
interdisciplinary manner. In Germany there is no dedicated subject,
but these themes are addresses in courses on Sports Psychology. In
Italy there is no dedicated subject for ethics in/of sports. We can
now turn attention to the specific topics or thematic areas
highlighted above (a. Intentional Rule-Breaking and Fair-Play in
Sports, b. Virtues and Flaws/Vices in Sport, c. Gender Equality in
Sports, and d. Racism in Sport) the situation is the following:
COUNTRY:

SLOVENIA

CROATIA

GERMANY

ITALY

Theme
Intentional
RuleBreaking
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sufficiently
addressed

and FairPlay
Virtues and
Flaws/Vices

partially
addressed

insufficiently
addressed or
not addressed
at all

Gender
Equality

Racism

The situation varies in the participating countries in relation to
the available supplementary/vocational training opportunities for
teachers of sports education to gather new knowledge and competencies
later on ethical themes. In Slovenia there is a system of continuing
professional education in place that is accessible, stimulating and
supported and that has trainings on ethical issues. In Croatia there
is no such system for these topics, but there are some other, nonformal learning opportunities through NGOs and project. In Germany
the
supplementary/vocational
training
opportunities
are
not
centralized and depend on the organization and funding of them by
the states and regional educational authorities. In Italy, these
opportunities are included in formal education that the teacher can
choose to enrol in.

Chapter 4: EU Values, Ethics Education and
Sports Education
European Union and European society in general are centred on
particular core values, namely human dignity, freedom, democracy,
equality, respect for human right and the rule of law.

human
dignity

freedom

democracy

the rule of
law

respect for
human
rights

equality

These values are enshrined in Article 2 of the Treaty on the
European Union1 and reiterated in the Paris declaration (or
Declaration on Promoting citizenship and the common values of

Treaty on European Union and the Treaty on the Functioning of the European
Union
1
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freedom, tolerance, and non-discrimination through education;
2015)2 as key values also for the context of education:
“These values are common to the Member States in a European
society in which pluralism, non-discrimination, tolerance,
justice, solidarity and equality between women and men
prevail. …
We therefore call for renewed efforts to reinforce the
teaching and acceptance of these common fundamental values
and laying the foundations for more inclusive societies
through education - starting from an early age.
The primary purpose of education is not only to develop
knowledge, skills, competences and attitudes and to
embed fundamental values, but also to help young people
- in close cooperation with parents and families - to
become active, responsible, open-minded members of
society.
Children and young people represent our future and must have
the opportunity to shape that future. We must combine our
efforts to prevent and tackle marginalisation, intolerance,
racism and radicalisation and to preserve a framework of
equal opportunities for all. We must build on children’s and
young people’s sense of initiative and the positive
contribution they can make through participation, while
reaffirming the common fundamental values on which our
democracies are based.

Early in 2018 a Proposal for a Council recommendation on promoting
common values, inclusive education, and the European dimension of
teaching was drafted and put forward that may bridge this gap to a
significant extent in the future.3 The core message in it is fully
in line with what we have already emphasized above when discussion
ethics education. Here are the relevant recommendations in relation
to the domain of core values.
1. increase the sharing of the common values set out in Article 2
of the Treaty on European Union from an early age and at all levels
of education to strengthen social cohesion and a common sense of
belonging at local, regional, national and Union level.
2. continue to implement the commitments of the Paris Declaration,
notably through:

Declaration on Promoting citizenship and the common values of freedom,
tolerance and non-discrimination through education
3 Council Recommendation of 22 May 2018 on promoting common values, inclusive
education, and the European dimension of teaching
2
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(a) promoting citizenship and ethics education as well as an open
classroom climate to foster tolerant and democratic attitudes;
(b) enhancing critical thinking and media literacy, particularly
in the use of the internet and social media, so as to raise
awareness of risks related to the reliability of information
sources and to help exercise sound judgment;
(c) developing structures that promote the active participation
of teachers, parents, students and the wider community in school
governance; and
(d) supporting opportunities for young people’s democratic
participation and an active and responsible community engagement.
3. make effective use of existing tools to promote citizenship
education, notably the Council of Europe’s Competences for
Democratic Culture framework.
EU with its education and training framework is well aware of the
importance of sport and sports education for education and for wellbeing of EU citizens. Here is the core of this recognition.
The European Commission has acknowledged that the quality of
physical education programmes and the qualifications of the
teachers and trainers involved are a concern in a number of
Member States.
More extensive interaction between sport and education
across Europe is needed to promote the mutual sharing of
best practice and help to:
• Improve the quality of physical education programmes and
enhance teachers’ competences and skill levels.
• Provide young high-level athletes with quality education
alongside their sport training, helping them to both study
and compete.
• Boost
qualifications
and
their
transparency
recognition for staff in the sports sector. 4

and

We can thus ascertain that ethics in sports is an important priority
at the EU level and that this should encourage national policymakers and decision-makers as well as governing authorities to
support the development of sports education towards the inclusion
of core EU values in it.

4

Supporting Cooperation and Fair Play in Sports/Education and Training
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Chapter 5: Conclusions and Recommendations
At the level of EU our recommendations are:
 provide a unified set of benchmarks for sports education
development in all EU countries, recognizing the value and
importance of sports education for health, productivity,
personal wellbeing, social cohesion and social values,
 look at the examples of good practices and try to multiply them
across EU,
 provide a platform and stimulate an interdisciplinary or
transdisciplinary approach to ethics of sports as embedded in
a series of school subjects as well as in school life in
general.
At the level of national or regional governments our recommendations
are:
 provide the necessary conditions for comprehensive training of
sport
education
teachers
and
opportunities
for
their
professional development,
 look into the curriculums for sports education and use possible
modifications as a vehicle for progress in addressing the most
challenging ethical topics via sports education, amend the
curriculums of other relevant subject to include aspects of
ethics of sports (Ethics and philosophy, Religion, Politics and
economics (racism, corruption, Gender Equality ...), Sociology
(Racism, Sexual Equality), Chemistry and Biology (Doping,
Paralympics ...), Physical education, Art (Equity of Aesthetic
Appreciation) etc.),
 do not reduce the number of sports education hours in ISCED 3
schools and if possible even increase them.
At the level of schools our recommendations are:
 include students themselves in the co-creation of the
curriculum for ethics in sports and also involve them in the
planning of other educational activities that are related to
ethics of sports,
 connect teachers in your school and encourage them to work
interdisciplinary to address issues related to ethics of sports
(Ethics and philosophy, Religion, Politics and economics
(racism, corruption, Gender Equality ...), Sociology (Racism,
Sexual Equality), Chemistry and Biology (Doping, Paralympics
...),
Physical
education,
Art
(Equity
of
Aesthetic
Appreciation) etc.), to prepare educational contents and
activities together to address such issues,
 stimulate the awareness about the importance of ethics of sports
in the entire educational community (students, teachers,
parents, alumni, sport clubs, NGOs, other local stakeholders).
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PART 2:
Curriculum for
Ethics of Sports
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Introduction
On the basis of the mapping of the situation concerning the status
of the ethics education in the respective national curriculum (in
Croatia, Germany, Italy and Slovenia) above we have developed the
Curriculum Framework "Ethics of Sport". The curriculum framework
consists of 4 modules that address the issues related to the ethics
of sport:
Module 1 - Intentional Rule-Breaking and Fair-Play in Sports
This module examines the concepts and practical case studies
relating
to
the
topics
of
rule-breaking
and
fair-play
respectively. Secondary school student analyse the prevailing
issues of these two topics and their influence in different
sports.
Module 2 - Virtues and Flaws in Sport
This module is aimed at providing an overview of the virtues and
flaws in different sports. The module aids secondary school
students in making clear distinction between the virtues and
flaws in individual and team sports respectively.
Module 3 – Gender Equality in Sports
This module is designed to provide learning experiences on the
usage of sport for the promotion of the gender equality. It
addresses the concrete issue, including the dominant social
constructs of masculinity and femininity which may play a key
role in determining access, levels of participation, stereotypes
and concrete benefits of women and man from different sport.
Module 4 – Racism in Sport
This module explores the social, economic, cultural and political
underpinnings which underline the existence of racism in sport.
It addresses relevant issues from the perspectives of sportsmen,
coaching staff, personnel, supporters/spectators, etc.
The Curriculum Framework "Ethics of Sport" is based on the learning
outcomes/competence-based approach. This is to say, each module
defines a set of things what all secondary school students should
know, understand, value and be able to do. A special part in the
deliberation of each module elaborate on the issues cross-curricular
teaching and learning of ethics of sport. It will help teachers and
schools: to understand what is meant by cross-curricular approaches
and why ethics of sport can be effectively addressed through crosscurricular approach. Special practical advice on the crosscurricular planning of the ethics of sports are given with concrete
examples for establishing genuine links with other compulsory
subjects such as such as religious education, philosophy, history,
natural
sciences/biology/chemistry,
physical
education/health
education, civic/citizenship education, etc.
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The curriculum is designed to give schools and teachers flexibility
and ownership over curriculum in a dynamic and rapidly-changing world
environment. This is to say, the secondary schools and secondary
school teachers from different European countries are able to use
the Curriculum Framework "Ethics of Sport" Schools for developing
their own learning and teaching programme/syllabus according to
their circumstance, ethos and the needs of their students.
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Module 1 - Intentional Rule-Breaking and
Fair-Play in Sports
Title of the module:

Intentional Rule-Breaking and Fair-Play in
Sports

Module objective(s):

The objective of the module is to introduce the notions of
fair-play, sportsmanship, fairness, integrity and rules in
a way to strengthen the understanding of fair-play in
sports and all the dimensions that it encompasses.

Other objectives include: being able to recognize
different kinds of behaviour in sport games and to relate
this recognition with the notions of fair-play and
(un)intentional rule-breaking in sport; gain an ability to
differentiate between unfair (wrong) and fair (right or
good) behaviour in sports; to gain an understanding the
negative impact of unfair practices (cheating, gaining
unfair advantage, misuse of the rules, etc.), being able
to reflect and understand the difference between
intentional and unintentional rule breaking in sports,
gaining awareness about the importance of rules in sports
and good sportsmanship, gaining awareness of why we need
fairness and good sportsmanship despite (or in addition
to) rules in sports and also to relate aspects of fair
play to other issues in the ethics of sports.
Key learning
outcomes/learning
challenges/learning
problems

Learning outcome 1: to know and understand the difference
between fail-play and foul-play
At the 1964 Innsbruck Olympic Winter Games in two-man
bobsleigh final competition Eugenio Monti, Italian
competitor ran an excellent time that was going to be very
hard to beat. Leader of the British team, Tony Nash was
among the favourites and could have well beaten that time,
but just before the race, a particular part if his sledge
was broken. After finding this out Monti quickly detached
that part from his own sledge and without hesitation ran
to give it to Nash so that he could compete. Nash fixed
the sledge, made an excellent run and went on to win the
gold medal. Monti later simply commented “Nash didn't win
because I gave him the bolt. He won because he had the
fastest run.” For these acts of fair-play and
sportsmanship, he was awarded the Pierre de Coubertin
medal - Fair Play Trophy.
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One of the simplest definitions of fair-play and good
sportsmanship (or sport spirit) is that it encompasses
following the rules of the game and competition, showing
respect for others (other players, competitors, referees,
officials, spectators, etc.) and for oneself, building
team spirit and cooperation, being courteous and gracious
in victory and in defeat and, lastly, having fun and
enjoying sports (UNESCO). Fair-play is thus a very broad
concept and is highly interconnected with the general
values in/of sports such as fairness, respect,
teambuilding, equality, discipline, inclusion, and
perseverance.

In order for students to build awareness about the
importance of fair-play, it is important not only to
present them with the notion of fair-play in sports, or
offer them examples of fair-play but to include their
experience, which means that teachers must utilize
experiential and active learning. This will also enable
that students then transfer fair-play, fairness and other
values in sports from the classroom or gym, to school life
in general and into their communities and society in
general.

One way that physical education teachers can stimulate the
learning process and engage students from experience is to
devise a sports game (or a variation of the existing
game), for which the rules are unfair, or the roles of the
players are such that they are in opposition to fair-play,
or the implementation is unfair (see such examples of two
such games in the worksheets attached to this module).

After engaging in such sports activities and experiencing
the unfairness it is best to engage students in discussion
while the experience is still close to their mind. Here we
can open several interesting questions (e.g. How was it
playing a sports game that is fundamentally unfair? How
was it if you won due to this unfairness? Is winning the
only goal in sports? How was it if you lose? What are the
dynamics that occur in an unfair game, i.e. how does them
the team function as a team? What is the best way to
prevent unfair-play and how to sanction the cheaters? What
is the difference between intentional in unintentional
rule breaking? How should we penalize those that break the
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rules? Are referees above rules? Is it possible to always
and fully play by the rules? Is basic fairness and fairplay important or can everything be ordered by the rules?
Is there a sport where fair-play is not important at all?)

Also, including into the discussion cases from
professional sport is also a viable option, but be careful
that you do not just enter into a divisive discussion
about which teams or players to favour etc. Make sure that
you always refer to their concrete experience and to their
concrete lives and engage them in discussion haw they can
make the value of fair-play part of their everyday life.
Teachers of sports education can coordinate their efforts
with teachers of other subjects as well to join it or
share the learning activity.
Another idea is to include fair-play recognition award or
similar mechanism into sports education at your school so
that it becomes an integral part of the school ethos and
extent in also to other domains of school life beyond
sports education.
* learning outcome 2: to know and understand the
importance of fair judgment in sports (players, referees)
in relation to rules and in the context of winning/losing
(what does it mean “to play by the (same) rules”)

Fair-play includes not only the conduct of the competitors
in sports but also extends to referees, which are the ones
that usually implement the rules. This opens up a good
opportunity for learning and engaging students in
activities.

Again, one of the best ways way to stimulate the learning
process is for students to experience themselves the role
of the referees. One learning activity that you can devise
is to let the students to take the role of the referees in
a different sports game and then let the participant in
the game evaluate them and provide feedback (e.g. Did they
perceive the referee as fair or competent? What decision
would they change? etc.) The roles should then be
switched.

Another variation of the same activity goes a step
further. Teachers can divide students into groups and ask
them to devise new rules for existing sports games. They
can set their own aim in doing so (e.g. making the game
more simple or fairer, making the job of the referees less
demanding, increasing the role of the referees, etc.). In
the next step, they should play out these games and try
them out. This step should always be followed with a short
reflection on how did thing go (for players, for referees,
for spectators).
To take it even a step further teachers can incentivize
students to devise the rules for a new sport game. Again,
you should give students the freedom to work as they wish
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and set goals for themselves. In this way, we combine
ethics and ethical education with creative thinking. In
the next steps provide students with the opportunity to
play these sports games that they have invented. In
intermediate reflection and discussion could be focused on
questions like was it easy to think of an entirely new
sport game? Did things go as planned when you played it?
Was it easy to understand and follow rules? Then they
should have the time to make changes and improve their
ideas for the games and shape them into their final form.
They should also name their games and write down the rules
and aims of the play in a clear matter so that these
descriptions can be used also by others. Teachers should
then include these games into sports education when
possible and in this way recognize and give credit to
students.

Possible additional
learning outcomes

Some additional learning outcome of the module will be
that students can state the role and the importance of
rules in sports, they will be able to point to examples of
foul-play sports behaviours (also form the history of
sports) and the ones that are not in line with fair-play,
they will gain knowledge and understanding of key values
of competitive sports and how to be a “good and fair”
competitor.

How to learn and work
with this module –
specific instructions
that teachers and
students may require
and which relate to the
whole module, including
specific references to
the cross-curricular
approach:

The topics of fair-play (and fairness in general) and the
importance of rules can be addressed within a number of
other school subject and also interconnect them tightly
between each other.

As part of lessons in history, teachers can provide
examples of fair-play in sports from history, situate them
into a wider historical context and discuss them with
students. This could also be a platform for discussion on
questions like: Did the concept of fair-play change during
history? Are there some special characteristics of fair
play as related to modern professional sports? Can fairplay be used in some other social and historical phenomena
or is it related only to sports? Is chivalry related to
fair-play? Are there examples from sports that actions of
sportsmen and sportswomen affected wider society and
social justice (e.g. in overcoming racism and similar
phenomena)? Who are the proper role-models from sports?

As part of the sociology or social sciences, teachers can
address the issue of fair-play in relation to fairness in
different social contexts, and also interrelate them with
other topics from the ethics of sports such as gender
equality, transgender competitions in professional sports,
sport and social justice, etc. Another topic that can be
addressed in the classroom is the problem of rules and
regulations? Which human activities are regulated by rules
and which kinds of rules we know (laws, social rules,
etiquette, moral rules)? Who interprets the rules? Is
fair-play applicable to these rules also? Can everything
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be resolved with rules and regulations, or do we also have
to have personal virtues and be fair in order for such
social systems to function? etc.

As part of philosophy (or ethics) teachers can address the
topics of interrelation between fair-play and justice?
What is just and what is just? Are sports competitions
just or only fair? Why (or should) winners receive more
than losers? Can any competition be just? What did
philosophers like Plato and Aristotle think about justice?
Are their theories also applicable to modern society or
even modern sports? Can we use sports to discuss justice
in general? Teachers can also extend these discussion
activities into action, e.g. by using sport as a vehicle
for social justice and change schools and communities for
the better.
Key educational content 
/ subject areas

associated with the

modules:





justice, fairness and fair play/foul play
ethical dilemmas in sports connected to fairness
principles and rules: types of rules and conduct in
accordance with rules
judgment, decision-making and authority
cheating
role models in sports
sanctioning of unethical behaviour in sports

Further details of the key educational content that will be covered and tha
contribute to the delivery of the modules, including
(i) Brief reference to
 experiential learning: learning through action/practice
the most effective
by doing
methods or modes of
 Socratic dialogue and discussion groups
learning:
 using moral dilemmas, stories and storytelling form the
history of sports
 role-playing and active learning
(ii) Brief reference to Informal and individualized assessment methods such as:
the modes of assessing
 anecdotal record,
secondary school
 rating scales for behaviour,
students (in relation
 event sampling,
to the learning
 self-reflection,
outcomes):
 sports diary,
 probing in discussion.

(iii)
Books/papers:
Bibliography/resources:
• Morgan, William. 2017. Ethics in Sport, 3rd Edition
Champaign, IL: Human Kinetics.
• Simon, Robert L., Torres, Cesar R. and Hager, Peter F
2014. Fair Play: The Ethics of Sport 4th Edition. Ne
York: Routledge.
• Simon, Robert L. 2016. The Ethics of Sports. Wha
Everybody Needs to Know. New York: Oxford Universit
Press.
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• Renson, Ronald. 2009. Fair Play: Its Origins and Meaning
in
Sport
and
Society.
Kinesiology
41
https://hrcak.srce.hr/file/60493

Videos/web links:
 https://www.youtube.com/watch?v=onA3-s0JVzw
 http://www.fairplayinternational.org/history-of-fair
play https://www.nbcsports.com/washington/fairplay
 http://www.bbc.co.uk/ethics/sport/fair/fairplay.shtm
 http://www.ellismethod.net/files/Tips/March12.html
 http://www.unesco.org/new/en/social-and-humansciences/themes/anti-doping/youth-space/play-fair/
 https://youthcivilrights.org/portfolio_page/sportsfor-social-justice/
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Sports activities worksheets for fair play
ACTIVITY WORKSHEET #1
Theme/topic Fair Play and Intentional Rule Breaking
Title: Basketball Role Play
Main
objective:
Learning
outcomes:

Time/duration:
Specific aids
or materials:
Group size:
Step-by-step
description of
activity:

The main objectives of the activity are to be able to recognize
different kinds of behaviour in the game of basketball and to relate
this recognition with the notions of fair-play and (un)intentional
rule-breaking in sports in general.
An ability to differentiate between unfair (wrong) and fair (right
or good) behaviour in basketball.
Reflection and understanding of the difference between intentional
and unintentional rule breaking in sports.
Awareness about the importance of rules in sports and good
sportsmanship.
Awareness of why we need fairness and good sportsmanship despite (or
in addition to) rules in sports.
20 minutes (playing time), 10-15 minutes (reflexion time)
Sheets of papers and small pieces of papers with instructions, a
basketball and a basketball court, markers.
Two groups of 4 and 4 members, other students watch, decide on the
roles of players and participate in a discussion
Step 1: Preparation
At the beginning students are to be divided into two basketball
teams (two groups of four players), other, remaining students become
form a group of observers. The two teams, each consisting of 4
players, are given instructions on how to act:
1. The Passer – always passes the ball, but never scores, even if
in a favourable position,
2. The Holder – holds on to other players by their shirts, body
parts, etc.,
3. The Pusher – pushes other players and thus disturbs them,
4. The Spirit Builder – builds team spirit for his own team, but
fakes fouls,
5. The Agitator – calls names to others, teases them, delays the
game and messes with the ball,
6. The Helper – helps other players of his team, but fouls
opponents,
7. The Scorer – always shoots the ball as soon as it receives it
no matter if passing or moving would be a better option,
8. The Enemy Within – helps the opposing team by – in a nonobvious way – e.g. by to easily failing to defend properly or
turning over the ball in the crucial moment
The instructions are distributed randomly, individually and secretly
to team members, and students must not tell each other or show which
instructions they have received.
The group of observers is given only a list of the different roles
with descriptions in order to be able to detect the different
characters/roles portrayed. They have to fill in the names the
players accordingly with their observations.
Step 2: Game execution
Having received their role cards and instructions, students play a
basketball game keeping up their roles at all times for 20 minutes.
The observers have to pay attention and watch closely, taking notes
if they think that they have figured out the role that the players
are performing.
Step 3: Reflexion and discussion
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The players stand in a line in front of the observers and the
observers have 5 minutes to assign the different roles to the
players and give reasons for their decisions. Afterwards, the
players reflect on how their given role card changed their way of
playing. You can discuss with students the following questions:
How was it playing a certain role? Are such roles also played in an
ordinary basketball game? What are the dynamics that occur, i.e. how
does them the team function as a team? Was such a game fair? What is
the difference between intentional in unintentional rule breaking?
Is it possible to always and fully play by the rules? Is basic
fairness and fair-play important or can everything be ordered by the
rules? Is there a sport where fair-play is not important at all?
Possible
variations:

Other notes:

1. Observers and players swap their roles for a second round of
basketball.
2. Observers and players swap their roles after 10 minutes and
find their partner, i.e. the student with the same role card
afterwards.
Encourage students to do their best/give 100% at their role
playing/acting but not being “over the top” and to easy to
recognize. All have to pay full attention.
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ACTIVITY WORKSHEET #2
Theme/topic Fair Play (and Gender Equality)
Title: Hey, where is the rest of our time!?!
Main
objective:

Learning
outcomes:

Time/duration:
Specific aids
or materials:
Group size:
Step-by-step
description of
activity:

The main objective is to demonstrate to students some aspects of the
gender difference, gender gap and gender bias, make them reflect on
its possible causes and integrate such reflection with other
considerations from the ethics of sports, especially from the aspects
of fairness and fair-play.
Students will understand the meaning of the terms gender difference,
gender gap and gender bias and will know how to relate them to fairplay and to real-life issues that occur in sports and sports
competitions. They will also be able to analyse possible causes of
gender gap and evaluate the importance of its impact.
45 minutes
You will need a gym, larger hall or classroom, pieces of paper in two
different colours and boxes.
between 15 and up to 30 students
Step 1: Preparation
At the beginning of the activity split the students into two teams.
Use one of the most accidental distinguishing characteristics to do
so (e.g. the ones with white socks in one team and the rest in the
other) but do not tell them this. Make sure the number of students in
both teams is more or less even.
Step 2: Game
Give the instruction for the sports game to the students. Each team
has a task to pick up as many of the pieces of paper that are
scattered all around the gym as possible within the given timeframe.
The rules are that only one student at the time form each team can be
active; when this student bring the piece of paper back to the team
and puts it in the box, the next one can go out and fetch another
piece. All members of the team must participate consecutively (and
not only the fastest or the most skilled ones; the team must act as a
team). Give one randomly selected team more time than the other (e.g.
3 minutes as opposed to 4 and a half minutes; you can determine the
time and the gap in relation to the size of the team, the number of
pieces of paper or the size of the gym). At the end of the activity
count the pieces and paper and determine that the team with more
pieces wins. You can also decide to award a prize to the winners.
Step 3: Reflection
Now, gather students into a whole group again and ask them to sit
down in a half-circle around you. Ask them the following questions
and reflect/discuss upon them. What the game that they have just
played fair? Have they noticed the difference between both teams? Why
do they think they were assigned to be in one team rather than
another? What was the end result of the game? Can you consider this
as fair-play? Can one compare the results of both teams? (Take some
time for each question and discuss it as needed). Then move to the
discussion about the gender gap in sports. Why was time and the
difference in time selected for the demonstration of the gender gap
between men and women? Do they not have the same time available in a
sports game? Are they any other defences between men and women that
would lead to the difference related to time (perhaps even biological
differences)? What are those (e.g. maternity, menstrual cycle that
can lead to reduced intensity of training, etc.). Are there any other
differences, on the social level perhaps that lead to the gender gap
(e.g. men’s sports being more important in the news)? Are they a
result of the genuine differences or is such a gap incurred due to
gender prejudice or bias? What are the causes or reasons for such a
bias? Are these justified? (You can prolong the discussion with other
questions and related topics as much as you want given the interest
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of students). Lead the discussion and be the facilitator in it, but
at the same time try to explain the different dimension involved
(gender difference  factual difference; gender gap  the existing
state of affairs in (men and women) sports; gender bias  an
unjustified and prejudiced set of opinions, practices, etc. that lack
proper reasons and could also be highly unethical). And you can do
the discussion/reflection in the form of a walking debate so that
student move and think at the same time.

Possible
variations:

Other notes:

Step 4: Additional activities
You can give student pieces of paper with a table that has the above
three categories (gender difference, gender gap and gender bias) and
given them a task to find three examples for each category in sports
happening around them or in the news in the following week to come.
They must write down the examples and submit them to you and you can
then hang them at the school (gym, classroom, halls, etc.).
You can also use another variation of the game (e.g. one team must do
an additional task or has a much longer route to go, etc.). The main
aim is that students experience the difference and that this
difference is the result of a random assignment into a given team;
this then provides a basis for the reflection about the gap.
You can invite other teachers/colleagues (teaching e.g. ethics,
sociology, philosophy, history) to join you for the entire lesson or
just the concluding stage. Be attentive to possible differences
between terms in different languages (difference, gap, bias,
prejudice).

Module 2 - Virtues and Flaws in Sport
Title of the module:

Virtues and Flaws in Sport

Module objective(s):

Students get to know and understand that there can be “too
little” or “too much” of any kind of ability,
characteristics, or tendency in sport and that this affects
our understanding of virtues and flaws.
Learning outcome 1: Students know and understand the
definitions of the terms ambition, team spirit, strategy or
tactics and similar, and their roles in sports. They are also
able to connect these with virtues or flaws, depending on
specific situations.
Proposed activity: The Fishermen´s Game

Key learning
outcomes/learning
challenges/learning problems:
including
developed syllabus
implementation guide for the
outcomes

The Fishermen´s Game or Dilemma as inspired by Garrett
Hardin´s economic theory “The Tragedy of the Commons”, and
its goal is to educate players to cooperate and maximize the
social gains although their incentive for personal gains is
higher. When given access to a common resource, humans tend
to overexploit it, and could by all means do the same in the
game; in the Fishermen´s Dilemma, players need to learn to
govern the commons while using partial information, without
an external “punisher” (like a government or police) that
forces them to cooperate, in order to avoid the potential
“tragedy”. As players exploit the commons, the augmented
environment is going to change its settings, and the groups
start to realize that they are doing something wrong.
However, players can also learn how to balance the game, and
fish just enough, and move to a higher state of game.
At the beginning there are 90 tonnes of fish in the shared
lake. The game is played in several rounds. For each round
every group has to decide how many percent of the fish they
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want to catch. They can take any amount between 0 and 15 %.
After each round the catch of all groups is substracted. Then
the game master announces the tonnage of fish left in the
lake including the rate of regeneration. As the aim of the
game is to win by catching the highest amount of fish the
lake is normally empty after about 4 to 6 rounds. Then there
is a conference of the fishermen led by the United Nations
who offer to replentish the fish if the groups find a
compromise to install rules for fishing. The different groups
receive various role cards and accordingly have different
aims at the conference. If the groups find a compromise a new
game with the agreed rules is started. As the aim is still to
win the question is whether the groups stick to the rules or
not.
Of course, any kind of activity providing a dilemma situation
can be used as an activity, as it is important to focus
students´ attention on the necessity of cooperation and
developing strategies in order to reach a common aim, which
is in the best interest of all participants.
With the help of different games and activities, like The
Fishermen´s Game, the students learn about the results and
effects of “winning at any cost” and are able to transfer
them to several and diverse sports. They moreover learn about
the importance of rules and in how far the change of these
rules can in influence – in a positive or negative way – the
course as well as the objective of various sports. The
Fishermen´s Game is especially well-suited to show students
the negative consequences if one´s aim is unconditional
victory without caring about consequences, and thereby to
discuss, challenge and re-evaluate different strategies. By
dealing with and taking part in various role plays adapted to
a variety of situations, students experience on the one hand
the positive sides of fair play (like for example team
spirit) and on the other hand possible negative effects of
fair play (like for example losing a game). By being allotted
specific tasks the students are made aware of various terms
like team spirit or tactical foul. Moreover, these terms can
be used to expound the problems of multitudes of sports. In
all activities and dealings with different aspects, special
emphasis is placed on an approach which is based on terms of
being student-centred and related to practice.
Activities like The Fishermen´s Game are meant as a starting
point for students to focus on important issues which the
games they develop afterwards illustrate and focus.
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GAME ROLECARDS
Role: Insight – Boat with the highest income so far
Up to now in the game you decided on the highest fishing
quota and thus earned the highest amount of money. But by now
you have realized that the amount of fish available in the
future depends on your behaviour in the present. Therefore,
you want to be cooperative for the rest of the game and only
catch as many fish so as not to endanger the fish stock in
the lake.
Role: Trust – Boat with the second-highest income
In your opinion all crews have realized the problem and will
in future restrain their fishing quotas. You are sure the
income of the crews will then balance somehow. Because of
this, no special regulations are necessary. Above all you are
against specified fishing quotas and even more against
punishments, i.e. fines, if they are violated.
Role: Control/Punishment – Boat with the medium income
During different phases of the game you behaved in different
ways: sometimes cooperative, sometimes increasing your
fishing quota. In order to stop such a behaviour of the other
groups in the future, you want to enforce specified fishing
quotas and punishments, i.e. fines for the involved crews, in
case of violations at the next fishing conference.
Role: Justice – Boat with the second-lowest income
Up to now you have earned the second-lowest amount of money
of all crews. Therefore, it is your aim to enforce at the
next fishing conference that in the next fishing season the
fishing quotas will be divided in such a way that the entire
income will be the same for all crews at the end of the
season.
Role: Knowledge – Boat with the lowest income
Up to now in the game you have been especially cooperative.
Very soon you realized that high fishing quotas have a
negative effect on the fish stock in the lake. As a reward,
you are the only group to receive the growth chart for the
fish stock. It is your task to use it in order to determine
the ideal fishing quotas and at the fishing conference to
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convince the other groups to keep to these quotas in the
future.
Learning outcome 2: Students autonomously develop practical
lesson ideas, for example for ambition, i.e. excess or lack
thereof, games with different handicaps, good/bad team spirit
due to team allocations in order to exemplify different
aspects of these terms.
Students autonomously develop practical lesson ideas, for
example for ambition, i.e. excess or lack thereof, games with
different handicaps, good/bad team spirit due to team
allocations in order to exemplify different aspects of these
terms.
Activity:
Bench Game (see also activity worksheet at the end)
In this game two teams play against each other illustrating
the importance of team spirit. In each group there are 7-8
students standing on two benches. The aim of the game is for
each of the players of the teams to move from the back to the
front of the bench. While one group is allowed to cooperate
and help each other, for example by ducking down or assisting
team partners by holding on to them, the other team is
forbidden to help team members in any way.
In a second step these rules or sports are tested by actually
giving classes to other students and finally they are
evaluated.
On the one hand rules of already existing games are modified
by for example giving advantages to one team or player or
including certain aspects in order to facilitate or even
render possible sports for mixed groups, i. e. men and women
in mixed teams, thus allowing a suitable distribution of
skills. On the other hand, new sports following their own
rules are developed, partially based on already existing
games but also including new aspects and focal points, thus
experimenting with aspects like fair play, gender equality
and so on.
Learning outcome 3:
Students are able to reflect on and develop “good” possible
courses of action based on various situations and conditions,
thereby developing problem solving strategies and discarding
unhelpful ideas.
During a prolonged phase of practical testing of their
independently developed ideas students record their outcomes
and modify their rules where appropriate. Based on their
results they form new insights and classify those by
developing a situation-based conclusion. Aims of these tasks
are for the students to recognize good or fair actions and
based on these insights to develop appropriate action
strategies on their own.
Moreover, the experiences students made while developing
their ideas are also to be used in a cross-curricular
context, i. e. in other subjects like Ethics, Politics or
Biology.
Within the context of virtues and flaws, especially the ideal
of team spirit, ambition is one aspect which more or less
touches all issues. Accordingly, this aspect can be dealt
with and further developed in Ethics lessons following the
practical PE lessons. In the follow-up Ethics lesson, a
connection to Aristotle´s maxim of “The Golden Middle” is
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Possible additional learning
outcomes

How to learn and work with this
module –specific instructions
that teachers and students may
require and which relate to the
whole module, including
specific references to the
cross-curricular approach:

used as an introduction. Accordingly, students are given
several characteristics (always groups of three which depict
too much – too little – “golden middle”/virtue) mixed up and
have to decide in groups which of them they would put
together in groups of three, giving reasons for their
choices. Having focused students´ attention on the importance
of finding a balance, in a next consolidating step using the
“Four Corners Game” or “Heads and Tails” students work on
quotes dealing with different aspects concerning team spirit,
thus developing and broadening their given concepts.
Students develop strategies for autonomous problem solving,
the ability to reflect on various aspects of a given
situation or problem by cooperating in groups and teams. The
superordinate objective of above-mentioned items is to enable
students to deal with and solve problems on their own.
Moreover, students can, based on the actual implementation of
their rules or new sports with the help of their execution
with different school classes, followed by a phase of
reflection deliberate, in how far theoretically developed
ideas can be put into actual practice. This acquired ability
to reflect and autonomously develop solutions is to be
supported and enhanced by the students´ working in groups and
teams.
Students get to know PBL, i.e. pupil-based learning, which
means ideas for lessons are provided as well as executed by
students, and various other methods and discuss their
potential applications. Moreover, they identify and get to
know possible cross-curricular and interdisciplinary
opportunities, like for example the topics ambition/doping in
Biology, Ethics and Physical Education or resilience in
Physical Education, Politics/Social Studies and Ethics.
The students get to know different methodical ways of
recognizing and solving problems. Problem-oriented learning
is the central basic approach, but students also get to know
other methods like Focus Group, Fishbowl, Discussion and
Debates. The students learn to use suitable methods and
modify the according to the relevant situations.
Students recognize possibilities and opportunities of crosscurricular approaches. Subjects like Biology, Ethics and
Physical Education for example are especially well-suited for
dealing with the topic ambition.
One point of contact concerning the aspect of excessive
ambition can be the problem of doping. Concerning this topic
Biology lessons can be used to demonstrate in which way the
different doping substances work as well as their effects on
the body. The performance-enhancing effects of doping
substances and moreover their resulting side effects and
dangers are illustrated. In this context the issue of the new
possibilities of genetic doping can also be broached and
accordingly be connected to the ethical and moral dimension
of the topic, for example dealing with this issue in Ethics
lessons.

Key educational content /
subject areas associated with
the modules:

Another possible topic is resilience. This current topic is
connoted in a prevailingly very positive way in sports as
well as economics. However, negative aspects of resilience
can be dealt with in Politics or Social Studies lessons.
 Virtue
 Flaw
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 Character
 Situation
 Strategy
 Cooperation
 Competition
Further details of the key educational content that will be covered and that contribute to the delivery of the modules, including
(i) Brief reference to the most
 Student-centred development/learning
effective methods or modes of
 Problem-oriented learning
learning:
 Practice-oriented education/lessons
 Methodical skills/competences
 Social competences
Problem-oriented learning: Problems stimulate learning,
problems might even be among the most important simulants
concerning the extension of one´s own abilities and
proficiency. Accordingly, the philosopher Karl Popper says,
“All life is problem solving.” (Popper 1994), and the
education researcher Jürgen Baumert defines “problem-solving
is aim-oriented thinking and acting in situations, which
cannot be mastered because of a lack of routines. The problem
solver has a more or less well-defined aim but does not know
instantaneously how it might be reached. The incongruency of
aims and available means is constitutive for a problem. The
understanding of the problematic situation and its step-bystep change based on planning and reasoning thinking are
constitutive for the process of problem solving.” (Baumert et
al. 2003, p. 3)
Student-centred development/learning: Student-centred
education and learning are important for lessons because they
effect a positive attitude of pupils towards school, learning
as well as the teacher. Another additional very decisive,
enhancing and enormously positive effect of student-centred
learning is that the students´ self-confidence and
achievement and learning motivation are crucially enhanced.
(Helmke, 2009, p. 231) Student-centred education/learning
means to take students seriously as persons and individuals
as well as esteemed. Concerning this aspect, the relationship
between students and teachers is a central feature. Studentcentred education is characterized by teachers not only
feeling responsible for questions dealing with their own
subjects but moreover being available to students concerning
areas above and beyond their subjects (Stangl, 2018)
Practice-oriented education/lessons: Practice-oriented
education is conceived as holistic and students activating
lessons, in which the results and products of lessons agreed
on by students and teachers lead the organization of the
process of the lessons, which means putting the mental and
manual work of the students into a well-balanced relation to
each other (Hilbert Meyer, 1987).
Methodical skills/competences: Methodical skills or
competences comprise the ability and proficiency necessary in
order to acquire and exploit expert knowledge. On another
additional level they are needed to generally enable students
to solve problems in an aim-oriented way. Methodical
competences are necessary for the successful application of
subject-based expertise. Therefore, they constitute a
competence which makes competences accessible.
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Social competences: Social competences are a complex of
abilities providing a basis for taking over control in
situations of communication and interaction according to the
needs of everyone involved and to act efficiently. Efficient
acting is considered to be when because of it on the one hand
positive and desirable consequences are maximized and on the
other hand negative and undesirable consequences are
minimized. Thereby social competences might be differentiated
by depicting them as a homogeneous construct or as a
compendium of several socially relevant behavioural pattern.
(ii) Brief reference to the modes
of assessing secondary school
students (in relation to the
learning outcomes):

(iii) Bibliography/resources:

In order to “test” if the learning outcomes have been
achieved, different options or methods are possible.
One way of assessment is achieved by a form of physical
positioning. For this a line is drawn on the ground. One end
of this line depicts “Agree 100%”, the opposite end “Disagree
100%). The teacher gives different statements, quotes etc.
dealing with the given topic and asks students to position
themselves according to their own agreement or disagreement.
In the next step, students have to give reasons for their
positionings. In order to be able to discern a learning
development, this method should be used before having dealt
with the topics and then again afterwards, so that a change
of attitudes can be realized and also be used for further
deeper- thinking skills.
Popper, Alles Leben ist Problemlösen: Über Erkenntnis,
Geschichte und Politik, 1994.
Baumert, Erfassung fächerübergreifender
Problemlösungskompetenzen in PISA, in: OECD PISA Deutschland
2003.
Helmke et al, Schüler als Experten von Unterricht in Lernende
Schule 46/47, 2009.
Stangl, 2018, www.stangltaller.at/Arbeitsblätter/Publikationen/Motivation.sstml, s.
98-105
Hilbert Meyer, Unterrichts Methoden, 2 Bände, 1987.
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Sports activities worksheets for virtues and flaws
in sport
ACTIVITY WORKSHEET #1
Theme/topic Virtues and Flaws in Sports/Team Spirit
Title: Bench game
Main
objective:
Learning
outcomes:

Encourage the students to think in a way that contributes to team spirit.

Time/duration:

20-30min

Specific aids
or materials:

Group size

Step-by-step
description of
activity:

Add an awareness of the importance of helping each other.

Two or more benches
Two groups, each with approximately 7 to 8 students.
The game can also be played with more groups and benches.
1. Students are split into two groups, each with approximately 7/8
students.
2. Each group has one bench.
3. Every student has to stand on the bench of his group facing the
other group.
4. Aim of the game: The person who stands at the back on the bench
has to find a way to pass the others of the group and get to the
front of the bench without touching the ground.
5. The teacher explains to the students that one group is allowed to
help each other, the other group is forbidden to help each other.
6. If the person touches the ground, they have to run one round
around the bench of the team and go back to the place they came
from.
7. The group who manages to have all group members standing in the
original order again first is the winner.
Variations:


Turn the bench around, it will be more difficult.



Both groups are allowed to help each other or not.

Other notes:
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Module 3 – Gender Equality in Sports
Title of the module:

Gender Equality in Sports

Module objective(s):

The curriculum "The ethics in sport" in its 3rd module
should raise awareness of the role of women in sport.
Understand the existence of gender inequality in sports
and the need to achieve equality. Explain basic
theoretical concepts important for understanding the
interpersonal theme (gender, equality, stereotypes,
prejudice, discrimination).

Key learning
outcomes/learning
challenges/learning
problems:

Learning outcome 1: Understanding key terms in gender
equality


Students will understand and recognize the
difference between terms sex and gender.
 Students will understand the difference between
stereotypes and prejudices.
 Students will notice different kind of
discrimination and inequality in sports, such as
inequality of chances to practice sports, media
representation, unequal payment, prejudice,
stereotypes.
Implementation idea/activity/example:
Fishbowl exercises
Fishbowls method of discussion is useful for ventilating
ethical-sport topics or sharing ideas or information from
a variety of perspectives of sport topics. Students will
discuss through the fishbowl method about their attitudes
regarding the meaning of the word sex and gender.
Furthermore, students will realize that we are all
sometimes victims of prejudice and stereotypes and will
express their personal opinion about the level of female
underpayment in sports.
Ultimate frisbee game
Frisbee is played with seven players on each side. The team
must be composed of three players of one gender and four
of the other (co-ed). Teamwork is absolutely essential in
order to be successful. The group cohesiveness and unity
as one team is what has put them ahead of the competition.
Learning outcome 2:
The Representation of Women's Sports in the Media
Students will become aware of a large disparity in the
amount of TV program dedicated to male or female sports.
Women’s sport is hugely under-represented in the media
and young women don’t get to see the role models and
possibilities for women’s sport.
Access to resources, structures and leadership
Students will understand the dominance of leading
positions in sports by men, although it is often a matter
of exclusively women's sport. Besides infrastructure,
sports programmes for women and girls have shown to
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require organisational structure as well. Sports
programmes that assure women and girls active board
membership in leading positions, equity, financial means,
participation in decision-making and strategic planning
are likely to be more successful in producing lasting
change in the self-perception and self-confidence of
female participants in such programmes. The
representation of women in management and professional
bodies, as well as on the management and professional
functions of sports in Croatia, is less than 20%, as
recommended by the International Olympic Committee as a
minimum.
Implementation idea/activity/example: In- class debate
Students will discuss the allegations that the
representation of male sport on TV programs is
justified/unjustified because male sport is more
attractive. In-class debate is a method perfectly
suitable for teaching problematic topics in sports that
have pro et contra argumentation on equal bases.
Learning outcome 3: to discuss and understand possible
causes of gender inequality in sports
Students will find out in which areas possible progress
can be made in creating equality between men and women
The causes of gender inequality in sports are multilayered, and many of them have their roots in the position,
status and role of women in general in society. Some of the
possible causes of the unequal position of women in sports
which have not yet appeared in public discussions are:
1. Sports cannot be seen partially, outside the context
of society. Society maps its patterns of behavior,
culture, customs and tradition to all areas of life
and sports. Sport is, with all the virtues it attracts
(respect for the rival, modesty in victory ...) at
its core, a competition (proofing our supremacy over
the rival). The founder of the Olympic Movement,
Pierre de Coubertin, encouraged by the FrenchPrussian War, expressed the wish that young people
compete in sports grounds, not in the battlefield.
Domination and competition, by nature, are more
characteristic of male habit (this argument can be
further argued during the project)
2. Since when sport as a game has ceased to be a goal
for itself, and the economy has taken on a leading
role, sport has taken on the economic canon of
behaviour based on supply and demand. Significant
role played by the fact that more and more people are
engaged in sports. Sports disciplines that have a
greater public interest also generate higher profits.
The number of audiences on sports events is largely
(or indirectly over the media) dictated the level of
athletes' earnings and media coverage.
3. Professional engagement with some activity and desire
for excellence requires a great deal of renunciation.
Unlike other activities (science, art, etc.), the
sport demands great mental and physical effort. Women
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in sport are under greater pressure from family
obligations than male athletes. Due to pregnancy and
parenthood, women are discouraged from sports fields
and intense training for a longer period of time.
Article 1. of the Croatian Sport Law prescribes that sport
must be equally accessible to all regardless of age, race,
gender, sexual orientation, religion, nationality, social
status, political or other belief. The same applies to the
Olympic Charter, and in 2007 the European Commission
launched a "White Paper on Sport", which contains proposals
for future European Community activity in the field of
sport.
In a question about participating in sport, gender
inequality is not so noticeable. However, when it comes to
complementary activities within organizations without
which modern, economically oriented sport is unimaginable,
sexual inequality becomes apparent.


Status and training conditions

Club status, conditions for preparation, training, and
evaluation of results are uneven.
The curriculum "The ethics in sport" in its 3. modules
should raise awareness of the role of women in sport,
stimulate the system of women's research in sport,
particularly in terms of health, sociological, educational,
economic and social attitudes, encourage inclusion of women
in decision-making processes, dealing with these issues and
other important issues of women's activity in sports.


Equal Educational Access to Girls and Boys in
Physical and Health Education

Teachers should pay attention to the following aspects of
teaching:
• The activity must be the same for girls and boys.
• Girls and boys should be equally praised of their good
performance and proven effort
• Give the same amount of feedback to girls and boys
• Express equal expectations of both girls and boys
• Girls and boys should have same chance to demonstrate
elements
• Always intervene when boys or girls exhibit negative
sexual stereotypes
• Use strategies and teaching styles that do not support
sexual bias


More emphasize the value of exercise for girls

In a report entitled “Her Life Depends On It” released in
2004, researchers conducted a comprehensive review of
existing literature on the relationship between physical
activity and girls’ health (Sabo, Miller, Melnick, &
Heywood, 2004). They concluded that “the current state of
knowledge on the relationship of physical activity to the
health and social needs of American girls warrants the
serious attention of public health officials, educators
and sport leaders” (p. 2) A compilation of research
findings indicate that girls face what the authors
describe as a “daunting array” of health risks in their
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youth and later life that can be reduced through physical
activity and sport participation.


Curricula and Programs

There is a need to put more choices of girls' sports in
the school curriculum of physical and health education.
Girls should not only choose between dance and gymnastics
while boys are doing outdoor sports. Dance, gym,
basketball and football should be options for all
genders. Girls have the ability to be excellent in any
sport and should encourage them to do so.

Possible additional
learning outcomes

The historical context of fighting for women’s rights,
the public opinion on gender equality, understanding the
notion of tolerance, manipulation, censorship, propaganda
and prejudice.

How to learn and work • Subject that are associated with this curriculum are
catechism, ethics, philosophy, history, physical
with this module –
specific instructions education, literature, biology, geography. It is crucial
to encourage cooperation among students with the aim of
that teachers and
recognizing wealth in diversity, but also in relation to
students may require
and which relate to the diversity. It is also crucial that students realize that
whole module, including a person can build a quality only in communion with
specific references to another and different. Students should explain what kind
of behavior will build and what kind of behavior will
the cross-curricular
disrupt interpersonal communion.
approach:
•
physical education, ethics, biology, philosophy,
sociology, psychology, marketing, didactics, religion
School subjects related to the modules: Ethics,
Philosophy, PE, catechism, History, Biology, Chemistry,
etc. The key educational content of the relationship
between genders is to create a system of values regarding
relationships between genders and to encourage gender
equality.

Key educational content Students need to learn that both sexes have their own
distinctiveness and quality that needs to be equally
/ subject areas
valued, appreciated and accepted. Children at the
associated with the
earliest age must adopt ethical and moral standards based
modules:
on the equality of every man regardless of ethical,
racial, sexual, age or religious affiliation.
Teachers should plan and program their teaching according
to didactic principles: abstraction, activity and
development, systematicity and procedurality,
differentiation and integration, appropriation and
effort, individualization and socialization and
rationalization and economics
This module should be dealt by educating from the
earliest age in kindergartens, schools and rural areas.
First symptoms of inequality appear at very young age in
conservative areas where girls are given specific roles.
To encourage equality by educating and stimulate the
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areas to create equality using different measures
(obligatory female clubs, specific female quota etc.)
Further details of the key educational content that will be covered and that
contribute to the delivery of the modules, including
(i) Brief reference to
the most effective
 The most effective methods are: Socratic dialogue, Inmethods or modes of
class debate, Fishbowl exercise, Focus group
learning:
 In organizational forms, put emphasis on mixed groups
in which both girls and boys will have equal tasks.

iii) Brief reference to Informal and individualized assessment methods such as:
•
anecdotal record,
the modes of assessing
•
rating scales for behavior,
secondary school
•
event sampling,
students (in relation
•
self-reflection,
to the learning
•
sports diary,
outcomes):
•
probing in discussion.
Numerical assessment of oral and written knowledge
examination. Critical evaluation of engagement,
presentation, group work and field teaching.
Evaluating the level of achievement of the outcomes can
be underpinned by the educational task
Transparent, public and continued following, assessing by
the given elements according to the expected outcomes. A)
Numeral assessing (giving points, written and oral exams)
and B) Criterial assessing (classification, group work
(presentations, public appearances and field work))
(iii)
Books/papers:
Bibliography/resources:

1. Ellen J. Staurowsky, Nancy Hogshead-Makar, Mary Jo Kane,
Emily Wughalter, Athena Yiamouyiannis and Phyllis K.
Lerner., Gender equity in phisical education and atletics
2. Croatian Ministry of Science, Education and Sports., Law
on Sports,2015
3. International Olympic Committee., Olympic Charter
4. European Commission., The White Book on Sport., Brussels,
2007
5. Second Vatican Council: Documents
6. United Nations, Division for the Advancement of Women
Department of Economic and Social Affairs., Women, gender
equality and sport
7. Clotilde Talleu: Gender Equality in Sports, 2011, Council
of Europe
European Institute for Gender Equality: Gender Equality in
Sport
8. European Commission., (2014) Gender Equality in Sport:
Proposed Strategic Measure 2014-2020.
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Sports activities for gender equality
ACTIVITY WORKSHEET #1
Theme/topic GENDER EQUALITY
Title: Phasfal - Badminton group game without a net
Main Students will be more aware of the needs to boost female
objective: participation (either in particular sports or in all) and to improve
social harmony.
Learning Students will learn that gender differences are not a limit to a
outcomes: successful game. Students are going to recognize that for the

successful game the most important is collaboration and team work.
Time/duration: 10 minutes of playing, 5 minutes of break, 10 minutes of playing = 25

minutes.
Specific aids
or materials:

Eight badminton rackets, one shuttlecock, markers for score areas,
one field.

Group size: Two teams: in every team should be two girls and two boys. Eight

players total.
Step-by-step Preparation:
description of
Prepare and split the field into a playing-area and three score
activity:
areas, each two meters wide.
Separate the eight players in two teams with two boys and two
girls each.
Game:
The teams stand in their side of the field besides the score
areas. Players of one team are not allowed to hit the ball several
times before it is directed to the opposing side. After the winning
point, the team rotates for one place in the clockwise direction.
When the shuttlecock falls on the floor or out of the field, the
other team gets it. Everyone can score points for their team by
shooting the shuttlecock into the score area. When it falls down in
the score areas, they get 5/3/1 points. The judge or the person who
is not playing stands on the edge of the field next to the boundary
and throws the ball so the players try to score their points.
Reflection:
The game represents gender equality. Ask the players for their
impressions and to say what gender equality present.
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Possible variations:
It is possible to change the amount of the players.
Boys play against girls or mixed. (not strictly two girls and
two boys)
Other notes:
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ACTIVITY WORKSHEET #2
Theme/topic GENDER EQUALITY
Title: Ultimate frisbee
Main Students will be more aware of the need to break stereotypes and
objective: prejudice in terms of joint participation of male and female
contestants.
Learning To see how important it is to realize your potential regardless of
outcomes: the composition of your team. To show respect for your teammates

and opponents.
Time/duration: 40 minutes
Specific aids
or materials: Frisbee and markers for the playing field, big open field
Group size: 7 vs. 7 players, gender mixed teams
Step-by-step
description of
activity:

We split
the students into two teams with the same number of girls. We
briefly repeat the rules:
A point is scored when one team catches the disc in the
opposing team's end zone. Each point begins with both teams lining
up on the front of their respective end zone line. A player cannot
run with the disc- it may be moved only by passing. The defence
throws (“pulls”) the disc to the offence.
In Ultimate Frisbee game, there is no concept of intentional
fouls: infractions are called by the players themselves and
resolved in such a way as to minimise the impact of such calls on
the outcome of the play (sometimes resulting in “do-overs” where
the disc is returned to the last uncontested possession), rather
than emphasizing penalties or “win-at-all-cost” behaviour. The
integrity of Ultimate frisbee depends on each player's
responsibility to uphold the spirit of the game. The player holding
the disc establishes a pivot point (i.e. they cannot run with the
disc, just step out from single point). If a pass is incomplete, it
is a “turnover” and the opposing team immediately gains possession,
playing to score in opposite direction. Passes are incomplete if
they are caught by defender, touch the ground, or touch an out-ofbounds object. Each point begins with the two teams standing in
opposite end zones. The team who scored the previous point are now
in defense.
Reflection: Such play results in positive body images for
adolescent females, increased participation and leadership
positions in organized sports, and increased participation in
sports and fitness activities as adults.
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Other notes: Literature:

https://leaderonomics.com/personal/ultimate-frisbee-in-the-spiritof-the-game-and-leadership
https://en.wikipedia.org/wiki/Ultimate_(sport)
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Module 4 – Racism in Sport
Title
of
the Racism in Sport
module:
Module
The objective of the module is to introduce the notion of
objective(s):
racism especially in its relevance and consequences in
sport, raising students' awareness of what racial
discrimination is. The aim is to deal with sport as a
positive symbol for social acceptance conveying the image
of multi-ethnic teams representing one nation and competing
for a common goal.
Other objectives include how to make students aware of the
problems related to racial discrimination and how to raise
the students’ awareness that diversity is not something to
be afraid of. The ambition is to transform students from
listeners (active) into thoughtful subjects who question
themselves on the present, reflecting on events of a recent
past. The issue to be addressed in addition to being
particularly current, also lends itself to an
interdisciplinary approach.
Key learning
outcomes/learning
challenges/learni
ng problems:

Learning outcome 1: Gained awareness about the
manifestations of racism in sport
By the end of the module students should be able to:
• Define and understand the term racism and identify how
racism is manifested in different forms using examples from
sport
• Examine their own attitudes towards racism
In order to stimulate inquisitiveness about the topic, in
the classroom the students can begin by listening to some
musical pieces like Peter Gabriel "Biko", etc., or by
watching the videos of sport champions that have been icons
in the fight against racism and influenced people deeply,
e.g. Michael Jordan (he fought against racism) and Jesse
Owens (1936 Olympics). What can be relevant are also
videoclips or study of some cases of football matches that
seems to be one of representing stages of violent racism
against blacks, racism with a political background, racism
within the nation between north and south, racism with a
religious background (that is racist behaviour, attitudes or
conditions being exhibited by competitors, spectators,
organizers of the competition or the rules of the game
themselves). Students themselves can be prompted to come up
with a many possible manifestations or racism as they can
with real or imagined examples and you can discuss these with
them. All these forms of racism are manifested in stadiums
and in sports competitions, and therefore the reference goes
to the phenomenon of the ultra-, the extreme xenophobic right
that has in its stadium curves its strongholds through the
exposure of swastikas and Celtic crosses, monkey chanting
and throwing bananas onto the pitch, etc.
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Since sport is in its essence a fair and playful competition
in which the winner wins, the competition itself should be
seen as constituting personal improvement either when it is
an individual sport (athletics, etc.) or it is a team game,
and the attitude of the winner that overemphasized the
domination of the winning does not belong to the sport. The
attitudes of revenge in winning or haughty superiority in
the winner can originate repulsion and violence because it
gives the sport a dimension that it does not have. The sport
does not consider the race or the sex of the participants it
exalts the same skills giving everyone equal opportunity to
express themselves in the competition. It is an important
vehicle for integration, respect and solidarity among all
participants and spectators. Again, you can discuss with
students how all these phenomena are related to racism.
In order to raise awareness about the importance of fighting
against racial discrimination it is of great value to include
students’ own experience, so that to be able to transfer
their values in sport from classroom to the school life and
to the social life. The students will be invited to present
the results of their research into forms of racism and the
strategies used. It is expected not only that they have
managed to identify the connection between musical pieces,
sports figures and acts of violence that take place in the
stadiums, but also that they have deepened the understanding
of some of the figures or characters, leaders of civil rights
movements, symbols of the struggle against racism, e.g.
Nelson Mandela and Martin Luther King and moreover especially
that they can refer to their concrete experience and can make
the fight against racial discrimination part of their
everyday life.
Learning outcome 2: Overcoming racism
By the end of the module students should be able to:
 Explain the consequences of prejudice and
discrimination
 Identify ways in which attitudes can be challenged
and changed
 Appreciate diversity as a precious resource which
allows students to widen their minds and broaden
their horizons.
The teacher begins the activity with students by providing
them two pieces, in which there are two antithetical
positions on the theme of racism. Suggestion: the first text
is a fragment by Abram Lincoln, in which he opposes slavery,
the second is the position of T. W. Hoit in support of the
superiority of the white race. The students then, divided
into groups, are to be invited to reflect on one of them and
each group will have to produce a document in which the key
points emerge, the arguments supporting theses of Lincoln or
Hoit. At the end they will be called to express their own
arguments in a joint debate.
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This first part of the activity can be supplemented by the
second part, in which the teachers of physical education
divide students into groups in which are students of
different nationalities, ethnic backgrounds, traditions,
etc., and ask them to first remember or research for some
games form the past form their traditions and then decide
new rules for sport games of the past. First, they need to
explore and present sports games or games including physical
activity form their traditions that were played by children
in the past. All together can then try these games out and
have fun. Next, the students should be invited to compare
some games which are part of their own national/ethnic
background and write down new ones or supplement old games
with new aspects or new rules. Students should be free to
work as they wish. In this way they will combine critical
and creative thinking with ethical education. They will have
the possibility to improve their own ideas and set their own
rules. These “new” games will be played by them and be part
of sport activities of the entire school on special occasion
or when schedule allows.
Possible
additional
learning outcomes

Some additional learning outcome of the module will be that
students will be able to:
•

•
•
•
•
•
•

How to learn and
work with this
module –specific
instructions that
teachers and
students may
require and which

Understand,
reflect,
argue
and
analyse
the
interrelation between facts of sport and demographic,
social and economic phenomena of national, European and
global scope.
Create messages and positive values in defence of human
rights.
Conform/confront the events form the past with personal
experience.
Express critical motivated judgments.
Tackle and compare different points of view.
Involve interdisciplinary activities like writing texts
of various kinds: argumentative, reflective, poetic,
expositive, multimedia, etc.
experience to be citizens of the world: aware,
autonomous, responsible and critical, who know how to
learn to live in harmony with others, respecting
people and rules, for the benefit of themselves and
the whole community. Citizens who, through the
development of correct, responsible, tolerant and
supportive attitudes, fight any form of racism that
is more or less subtle, based on prejudices, which
discriminates those who are "different", preventing
from feeling part of society and fully realizing
their personal and citizen needs.

The topic of racism (in sports) can be addressed using the
cross-curricular approach through different school subjects
interconnecting the analysis and understanding of e.g.
selected articles of the Declaration of Human Rights,
concerning fundamental freedoms and the reading and
reflection of expert comments and narrative texts related to
sport and to the most varied experiences, (life stories,
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relate to the
whole module,
including
specific
references to the
cross-curricular
approach:

marginalization,
of
child
exploitation,
of
racial
prejudices), through history, and many other domains.
The competences needed for overcoming racism are related and
are part of active citizenship such as the need to protect
human rights and to take on significant and socially
recognized tasks of personal service: towards the elderly,
the disabled, the sick, the needy in general. Through the
knowledge of the rights and duties of the citizen, teachers
are also able to promote the awareness that only by treating
others with dignity each one can gain respect for oneself.
Students are thus provided with an opportunity to learn to
reflect on their behaviours, to observe reality from
different points of view, which allow to consider and respect
multiple visions, in an intercultural approach from near too
far, when tackling the issue of racism in cross-curricular
manner.
In particular, the learning process should be responsive to
the individual needs of the learners, their development and
the need to train students who are aware of the great
challenges that (multi-ethnic society and globalization) in
our time are facing and the need to strengthen the knowledge
of the European identity from a perspective of opening to
the other, of mutual respect and revision of our lifestyles.
The lessons also aim to start promoting the social and civic
competences foreseen at the end of the students’ education
path: full respect for human rights, including that of
equality
as
a
basis
for
democracy,
awareness
and
understanding of the differences between systems of values
of different religious or ethnic groups that are the basis
for a positive attitude. This means manifesting both a sense
of belonging to the place where one lives, to one's own
country, to the European Union and to Europe in general and
to the world, and the willingness to participate in the
democratic process. It also includes the demonstration of a
sense of responsibility as well as understanding and respect
for democratic principles; constructive participation also
involves civil activities, support for social diversity,
cohesion and sustainable development, and a willingness to
respect the values and privacy of others.
When cross-curricular does happen, it can positively change
the learning process: “Two things happen. First, young
people are encouraged to integrate learning experiences
into their schemes of meaning so as to broaden and deepen
their understanding of themselves and their world. Second,
they are engaged in seeking, acquiring, and using knowledge
in an organic – not an artificial – way.” (Beane, 1995)

Key educational
content / subject
areas associated
with the module:

•

(Language/Foreign languages) stories of sport/racial
prejudices and reflection on them.

•

(Economy & Laws) the rights of children, of women, the
elderly, the disabled, etc.

•

(History) the different forms of racism in history,
modern slavery, etc.
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•

(Civic Education) the fundamental principles of the
Universal Declaration of Human Rights.

•

(Civic Education) identifying the role of the active
citizens in the democratic life of the state, nongovernmental
organizations,
United
Nations
Organization.

•

(Sports education) forms of racism in sports, UEFA
campaigns against racism, measures against racism etc.

•

(all
subjects)
stories
of
child
exploitation,
marginalization, racial prejudices and reflection about
them.

•

(all subjects) use of familiar examples and models of
protection
and
defence
of
human
rights:
nongovernmental
organizations,
United
Nations
Organization, etc.

Further details of the key educational content that will be covered and that
contribute to the delivery of the module, including
(i) Brief
• role-playing
reference to the
• active learning
most effective
• discussion group
methods or modes
• learning through actions, learning by doing
of learning:
• cooperative learning
• peer learning
(ii) Brief
reference to the
modes of
assessing
secondary school
students (in
relation to the
learning
outcomes):
(iii)
Bibliography/reso
urces:

•
•
•
•

self- reflection
self-recording
event sampling
probing in discussion

Books/papers:
• Beane, J. A. (Ed.). (1995). Toward
curriculum. Alexandria: ASCD.

a

coherent

Videos/web links:
• https://en.wikipedia.org/wiki/Racism
• https://www.researchgate.net/publication/242153190_Sp
ort_ethics_and_philosophy_context_history_prospects
• http://www.pned.pt/media/31476/Ethics-in-SportGuidelines-for-Coaches.pdf
• http://iscaweb.org/files/CoE%20documents/Sport%20Code%20of%20Eth
ics%20by%20Council%20of%20Europe.pdf
• http://portal.unesco.org/education/en/ev.phpURL_ID=2223&URL_DO=DO_TOPIC&URL_SECTION=201.html
• https://ethics.org.au/why-were-here/what-is-ethics/
• http://www.timetoast.com/timelines/football-racismrow-how-it-unfolded
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Sports activities for racism in sports
ACTIVITY WORKSHEET #1
Theme/topic Racism in sports
Title: I Am
Main
objective:

Learning
outcomes:
Time/duration:
Specific aids
or materials:
Group size:
Step-by-step
description of
activity:

The main objective of the activity is to use teamwork strategies in
sports activities to help to overcome bias and possible racist
attitudes. Students are invited to learn about each other, interact
and learn how to cooperate.
Learning to be more open-minded to others, more receptive to diverse
ways of thinking, no matter people’s race or any other personal
attribute that they may have.
30-45 minutes
An area where participants can easily walk and run, it could be a gym
hall, outside field, etc. Whistle. Chalk for drawing lines on the
floor. Small pieces of paper/notecards.
Anywhere between 15 and 40.
Start the activity with an introductory game. Instruct students to
freely roam around the field or hall and when they hear the teacher’s
whistle they must stop, look for the person nearest to them and shake
hand with them. (If the group is newly formed and they do not all
already know each other they also tell each other their names). Then
they must tell each other one thing they think is “cool” about the
other, that is to say to give them a compliment, e.g. I really like
your red basketball shoes, or curly hair, or green t-shirt, or the
way you talk, etc. When they heat the whistle again, they start
walking around the same as before, in a random way. When the teacher
whistles again, they repeat the process, this time with another
student. Do this 4, 5 or 6 times.
Now, in the next stage, invite the student to form a circle. You can
also draw a circle big enough on the floor and they stand on the line
facing each other. Now they will play the circle game. Before doing
this each participant must first select the characteristics that
he/she was given most often as a compliment in the previous activity
(e.g. green t-shirt, curly hair, etc.) No two student should have the
same chosen characteristic, so that each has new unique “name”. Other
students must try to memorize these names, if there is still some
confusion, each student can repeat the name again before proceeding.
One of the students is chosen to stand in the middle of the circle
and look around. Then he/she quickly yells our two “names”. The
selected two must start running around whole circle - the first one
mentioned clockwise and the second one counterclock-wise so that they
exchange their places. The ones who is the fastest gets to keep
his/her place in the circle, while the one who is slower must stand
in the middle fn the circle and gets to be the one that chooses the
next two students. The student who was in the middle before, takes
the place of the slower students. The game can go on in the same way
for some time, as long as the students are interested in it. The goal
is for students to first build more positive identity through
compliments (the more times they hear their “name” - positive
characteristic the better it is) and second, to use some of their
positive characteristics to be identified by others and be known by
others in this way.
After this sports activity, you can conclude the lesson with a
reflection and discussion. Some possible topics/questions: How did
you feel when receiving a compliment? How was it to compliment
another student? What was harder for you? Did you expect the
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compliment to be as they were? Did you recognized yourself when you
were chosen to run in the circle game immediately or did you have to
think about it? How must it be to be identified with some very
negative characteristics like a racial prejudice? How would you feel
if others were identifying you and only choosing you in relation to
some negative thing over and over again?
Other notes:

You can also run an experiment with the running around the circle
game and make the game “racist”. Before the game, you talk (so that
the others cannot see you) with the majority of the students (Group
A) and instruct them to choose the minority (Group B) over and over
again as the ones that are running (they should not tell the others
this). This time you must play by different rules. The students must
use their real names and you as the teacher are the one that select
after each round who would be standing in the middle of the circle.
Both students that are running stay in the game, including the one
that is slowest, and the slowest in each round gets a piece of paper
that he/she must then carry in hands. So, the same group of students
is chosen to run over and over again without them knowing precisely
why. After the end of the activity, disclose the “hidden agreement”
to all students. This is also a good opportunity to discuss how
racism works and how prejudices can be associated with a group, who
then is at a disadvantage in relation to others.

PART 3: Syllabus
Implementation
Guidelines
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Syllabus Implementation Guidelines

Preliminaries
This part contains suggestion on how to develop the syllabus for the
subject/course you are teaching and integrate in it topics on the
ethics of sports. The main contents that can be included as well as
the overall learning outcomes are already defined in Part 2, i.e.
the four modules developed above. This section will thus only serve
to give you some advice on how to interrelate ethics of sports in
you teaching and how to plan, organize, implement and evaluate the
learning process.
Syllabus differs from the curriculum in a way that it represents an
operational and concrete plan for carrying out learning activities
in order to reach a more general learning outcome and it thus also
takes into account the specificities of the situation of the students
and context of your country or region, resources available and,
perhaps most importantly, motivation, wishes, aspirations and ethos
of the students themselves. By making this additional step between
the curriculum itself and teaching process you will gain flexibility
and ownership over curriculum in a dynamic and rapidly-changing
environment as well as be able to respond to the needs of your
students. Additionally, the teacher’s degree of autonomy is
strengthened when such syllabus implementation is considered as a
vital part of designing the learning experiences and gives to the
teacher the necessary control over learning contents that can
responds to the fast-paced changes, an aspect particularly important
in the ethics of sports since current events (e.g. a particular
questionable or problematic decision by a referee in a football match
or a decision of the international sports committees on particular
cases) are the best entry points for much needed reflection on the
ethics of sports. Also, include students and other stakeholders (e.g.
local sports clubs, parents, etc.) in the process of developing the
syllabus.
Development or redevelopment of the syllabus is a process that must
be centred on the learners or students, which means that you must
first of all take into consideration learning activities and learning
experiences that you want to realize as part of the learning process.
You must plan and organize these detailly and assiduously, as well
as keep track of the learning outcomes and evaluate them (evidencebased approach). Include and use diverse methodologies.
One central point that you should do as part of the syllabus
development is to use this opportunity to communicate to your
students a clear idea of the contents that you will tackle and the
approach that you will use. Since for ethical education in general
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and for ethics of sports in particular this could be hard at times,
since there is no direct inculcation of the values and the direct
transfer of the contents is also not efficient. One of the best
approaches to take is to challenge and intrigue students with
problems/key questions that you will tackle together. If you go back
and take a look at the contents of the four modules and the proposed
activities you will see that they often use precisely this approach,
i.e. that the students must be active participants in the learning
process and draw ethical conclusion or lessons on their own.
In designing the syllabus, it is useful to see it as an
interconnected process (picture 3.1.) and to follow certain key steps
that will enable you to properly take into consideration all aspects
of the learning process.5

Picture 3.1: A framework for course development6

Key Steps
Key steps are the following.
Step 1: Setting the rationale and overall context
Cf. Kathleen Graves (2000) Designing Language Courses: A Guide for Teachers.
Boston, MA: Heinle & Heinle
6 Graves 2000, p. 3.
5
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The first step is the broadest and includes things such as
identification and assessment of the needs of the students as well
as others that are part of the educational community. You must be
able to understand the needs of all involved and, in particular,
their motivations for learning. Assessment of the broader context
involves things such as identification and consideration of the
learners’ learning styles, identification of the time available,
identification of possible demands or prohibitions set by the
regulation (national, school), recognition of time constraints (time
available), physical constraints and constraints in relation to
other resources needed. Given the transdisciplinary nature of the
ethics of sports and the recommended transcurricular approach, it
is also useful to take this into account. Reflection on this broader
context will help you further on in the learning experiences being
more effective and without gaps and disparities.

Step 2: Identification of learning goals and learning outcomes
Learning goals and learning objectives can be set at a different
level. At the most general level such goals and outcomes are most
likely already to be set in the curriculum for a particular subject.
At the mid-level, there is more leeway in the selection of particular
learning outcomes and in the four modules in the ethics of sports
above the set goals and outcomes represent this level. But in
planning and carrying out a particular learning activity you can
also choose to aim at some outcomes on the low level (some examples
of such learning outcomes are included in the activity worksheets
above). For ethics of sports try avoiding too many learning outcomes
that include lower level in the Bloom’s taxonomy of learning
objectives and include outcomes at the higher levels that include
aspects
of
analysis,
evaluation,
creativity,
application,
contrasting, questioning, etc. (see picture 3.2 below). This applies
not only to learning outcomes in general but also to learning
activities and outcome in various domains of learning, where you
goal should be to effectively combine reflecting learning and the
extending of learning (see picture 3.3.) In this way, you will give
responsibility and autonomy to your students and enable them to get
an even deeper understanding of the ethical dimensions embedded in
sport.
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Picture 3.2: Bloom’s taxonomy7

Picture 3.3: Bloom’s taxonomy8
Step 3: Methodology selection
activities

and

organization

of

learning

The core of this step represents the selection and organization of
the learning experiences. For this you can use the traditional
approach or use the inverted classroom strategy, where you encourage
7
8

Source: TeachThought.
Source: TeachThought.
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and give your students the main role in organizing and setting up
the learning experiences they see apt. In this way the implementation
of the syllabus becomes even more flexible and suits the needs and
interests of the students. It also increases their engagement. In
relation to ethics of sports, for examples, students can be the ones
that identify ethical challenges and problems that they see as most
pressing or choose a sport, which they would use as a “playground”
for the development and testing of their own views and ideas.

Step 4: Planning for evaluation
As part of the development of the syllabus, it is important to give
some thought to the ways in which you will evaluate if the aims have
been reached and if the learning outcomes have been realized. You
can plan to evaluate both students’ achievements as well as your
effectiveness as a teacher and impact on the wider context. For the
assessment of students, you can also use peer-assessment and selfassessment, in particular for the topics that are more complex. In
this way, you will empower students to take responsibility for their
own learning, while they will also develop a skill of providing
useful feedback to others. They will be more motivated. You as a
teacher can of course also provide additional guidance and input
when necessary. In this way, you will provide students with an
opportunity to reflect more deeply on their learning experiences and
will themselves determine ways for improvement.
In developing the syllabus, in particular for the field of ethics
of sports, it is appropriate that you follow some of the core ethical
values or core commitments, which are an apt foundation for the
learning process. Let the students to be motivated by these values
and using them to guide their own actions. Some of these values are
the following.
Participation and partnership: consider students as a partner
both in the design of the learning process as well as in its
implementation, and enact, endorse and elicit inclusive dialogue,
freedom of expression, and partaking in decision-making that
includes, while at the same time paying respect for and
consideration of multiple views and perspectives.
Civility, kindness, and caring: in the learning process respect
individual dignity (not just of those involves in the process but
also those that appear in the examples you will use or discuss,
do not instrumentalize the situations of these persons), maintain
constructive and open-minded communication, resolve conflict with
peaceful resolution and exhibit empathy, compassion, and
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openness. Also, be inclusive and value diversity and a sense of
belonging. Students must feel valued and safe. This aspect is of
particular importance for the ethics of sports, since it will
tackle issues that are controversial, arose strong emotion and
reactions, and might lead to offence.
Creativity and curiosity: develop learning activities that are
vivid, purposeful and relevant, while at the same time
stimulating individual creativity, imagination and understanding
through enquiry, and instil learning across the curriculum by
encouraging curiosity, enthusiasm and variety of learning
experiences.
Professionalism, excellence, and continuous improvement in
teaching and learning: establish proper practices for your
reciprocal and continuing professional growth and transfer your
gained knowledge and skills onto students while also taking into
account their feedback. Also, challenge students to maximize
their knowledge, talents and capabilities.
Attentiveness for the body: stimulate awareness about the
importance of the body and its movement that can express, convey
and communicate in many ways and foster enjoyment of the physical
activity, both individually and as part of the group. Also,
interconnect physical/bodily, emotional and spiritual aspects of
the individual into a unity and promote apt self-esteem.
The importance of ethical action: the final aim of the learning
activities should transcend these activities and result in
ethical action of the students and the entire school community.
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RESOURCES
Resources and literature used for the preparation of this report.
Overall
• Treaty on European Union and the Treaty on the Functioning of the European
Union:
https://eur-lex.europa.eu/legalcontent/EN/TXT/HTML/?uri=CELEX:12012M/TXT&from=EN
• Declaration on Promoting citizenship and the common values of freedom,
tolerance
and
non-discrimination
through
education:
http://prosvasimo.gr/docs/pdf/citizenship-education-declaration_en.pdf
• Council Recommendation of 22 May 2018 on promoting common values,
inclusive education, and the European dimension of teaching: https://eurlex.europa.eu/legalcontent/EN/TXT/HTML/?uri=CELEX:32018H0607(01)&from=EN
• Sports/Supporting Cooperation and Fair Play in Sports/Education and
Training:
https://ec.europa.eu/sport/policy/societal-role/educationtraining_en
Slovenia
• Izhodišča za pripravo izobraževalnih programov nižjega in srednjega
poklicnega
izobraževanja
ter
programov
srednjega
strokovnega
izobraževanja. 2016.
URL:
http://www.mizs.gov.si/si/delovna_podrocja/direktorat_za_srednje_in_visj
e_solstvo_ter_izobrazevanje_odraslih/srednjesolsko_izobrazevanje/srednje
solski_izobrazevalni_programi/
• Učni načrt, Športna vzgoja, Gimnazija; Splošna, klasična, strokovna
gimnazija. 2008. Ljubljana: Ministrstvo za šolstvo in šport: Zavod RS za
šolstvo.
URL:
http://www.mss.gov.si/fileadmin/mss.gov.si/pageuploads/podrocje/ss/progr
ami/2008/Gimnazije/UN_SPORTNA_VZGOJA_gimn.pdf
• Bela knjiga o vzgoji in izobraževanju v Republiki Sloveniji. 2011.
Ljubljana: Zavod RS za šolstvo.
URL: http://pefprints.pef.uni-lj.si/1195/1/bela_knjiga_2011.pdf
• Uradni list Republike Slovenije. 2015. Št. 75. URL: https://www.uradnilist.si/1/objava.jsp?sop=2015-01-2929
• Fakulteta za šport. URL: https://www.fsp.uni-lj.si/studij/
Croatia
• National curriculum framework for pre-school education and general
compulsory and secondary education, Ministry of Science, Education and
Sports of the Republic of Croatia, 2011.
Germany
• Curriculum Baden-Wurttemberg, study Guidelines Sports Science BadenWurttemberg.
Italy
• Gazzetta Ufficiale della Repubblica Italiana. 2015. URL:
http://www.paschinimarchi.it/legge-107-del-13-luglio-2015-riforma-dellascuola-con-note.pdf
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• URL:
http://www.educazionefisicakr.it/ProgrammiEducazioneFisica/progr%20ed%20
fisica%20sup.pdf
• La Buona Scuola. 2017. URL:
http://www.istruzione.it/allegati/2017/La_Buona_Scuola_Approfondimenti.p
df

ENDNOTES
i

Examples of good ethics practice in sports form Croatia
a) Violence
The Croatian School Sports Association, in cooperation with the Ministry of
Science, Education and Sports and the Education and Training Agency, carries out
a series of educational measures in the fight against violence in sport, all
within the Action Plan for the implementation of education programs in the fight
against violence in sport, competitions and beyond them.
According to the aforementioned, two co-operations with the Croatian Ski
Federation were organized as the organizer of the Audi Fis Ski World Cup “Vip
Snow Queen Trophy" and the organizers of the tennis tournament PBZ Zagreb
Indoors. All these collaborations are related to the project “Stop violence on
school and sports grounds."
Materials and publications: http://skolskisport.hr/index.php/projekti/edukacijom-protiv-nasilja/
b) Violence, racism and discrimination
The Ministry of Science, Education and Sports, in cooperation with the Education
and Training Agency and the Croatian School Sports Association, carries out a
number of educational measures in the fight against violence in sport, adapted
to the different age of students.
The implementation of the Action Plan began with the introduction of materials
to teachers during 2008, which is the basis for further successful
implementation of the Action Plan and one of the essential conditions for
further implementation of the Action Plan measures. In cooperation with the
Ministry of the Interior, the Croatian Football Federation, Sociolozi and
Psychologists, lectures were held with teachers (Zagreb, Dugopolje, Osijek,
Požega, Rijeka, Rovinj) by presenting the book Sport and Violence in Europe.
Along with this book have been translated many other publications, such as
Racism, Football and the Internet, What? Racist? I? and All Different - All
Equal. This is why the best European practice has become available in Croatia as
well. These publications, adapted to the different age of students, are
distributed to educational institutions.
Materials and publications:
https://www.azoo.hr/index.php?view=article&id=1625&naziv=akcijski-plan-zaprovedbu-programa-mjera-edukacije-u-borbi-protiv-nasilja-u-portu-na-portskimnatjecanjima-i-izvan-njih
Activities of Croatian Fair Play Committee (CFPC) – 2018
1.) In collaboration with the Central State Office for Sport and the Croatian
School Sport Federation, the Croatian Fair Play Committee carried out a project
of fair play promotion and nonviolence in sport by publishing five different
picture postcards with fair play messages, intended primarily for pupils who
participate in sports competitions and can send them to their friends.
These postcards serve as a tool for work with children through universal sports
schools and they are also an integral part of the Action plan for the
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realisation of education measures in the fight against violence in sport, sports
competitions and outside them. 12,000 picture postcards were printed.
2.) The Sports Code of Conduct for school and pre-school children is prepared
and published in cooperation between Central State Office for Sportand CFPC this
year. The Sports Code of Conduct for school children contain caricatures and the
relevant messages for school children in two languages while the Sports Code of
Conduct for pre-school children are colouring books containing material for
kindergarten teachers who will talk with children about fair play, tolerance and
other aspects of positive behaviour towards other children.
3.) The COC pays special attention to fair play values during special children's
programmes. Under the motto "Što se nauči u djetinjstvu nikad se ne zaboravlja"
(“You never forget what you learn in childhood”), since 2002 the Croatian
Olympic Committee has organized a national project of affirmation of Olympic
values with the youngest children through the "Croatian Kindergarten Olympic
Festival“. Since 2007, the festival has been taking place under the motto "I ja
ću biti olimpijac" (“I too will be an Olympian”), and every year it gathers more
than 15,000 pre-school children, all wearing T-shirts bearing the inscription
FAIR PLAY. Every child aged 5 or 6 who attends one of Croatian kindergartens has
the right to participate in the Festival.
4.) This year’s World Football Championship, as the most important competition,
sent many messages to the public. CFPC took note of the Japanese fans’ and
players’ gesture and therefore sent the following message to the Japanese
Embassy in Zagreb: “We are pleased to inform you that the Japanese fans and
football players have been proclaimed the greatest fair play promoters at the
World Football Championship in Russia by the Croatian Fair Play Committee. The
gesture of fans and players, that is, cleaning tribunes and locker rooms at
Rostov Arena, after the match with Belgium, on 2 July 2018, showed to the entire
world that sport can be even nicer than it
really is ...”
5.) Fair play activities and messages are promoted at Sports Television by fair
play minute and reports about fair play activities. The cooperation with the
editorial board of the Olimp magazine
6.) The CFPC's plan for the next period (2018/2019) includes the expansion and
development of activities designed to promote fair play, tolerance and other
sports values, cooperation with other governmental and non-governmental
institutions, schools, athletes, clubs, especially national
sports federations on:
- fair play promotion through different programme activities in collaboration
with national sports associations
- collaboration with the Central State Office for Sport and Ministry of Science
and Education in further activities on the promotion of fair play, tolerance,
understanding, mutual respect and similar values among children and the youth
have been foreseen.
- Fair play will be promoted at Sports Television. A fair play minute, fair play
contribution should be singled out.
- The cooperation with the editorial board of the Olimp magazine will be
continued with a special fair play messages and reports.
- The creation of the contact persons network that will coordinate fair play
activities in different counties is launched.
- We plan to cooperate with the Croatian Olympic Academy in the following areas:
fair play inclusion in the education programme for coaches as well as in other
educational programmes, elaboration of a diploma for fair play achievements of
the CFPC – in cooperation with the Art
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